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FOREWORD 


Probably no other aspect of education has acquired so much of 
importance and has been a matter of such concern to administrators, 
educationists and teachers than that of guidance and counselling of 
students. The prevailing domestic scene characterised on one side by 
increasing number of aspirants for all sectors of education, expansion 
and diversification of courses of study, mounting number of 
unemployed graduates and the other by growing unrest and disturbances 
on educational campuses and on uncertainties in carcer and higher 
academic pursuits have clearly demonstrated the urgent need for 
guidance and counselling services in educational institutions. The 
National Policy on Education 1986 has also emphasized this need in 
very clear terms making it imperative for these services to become 
integral components of programmes of any educational institution. 


Interestingly, there has been a dearth of literature on this important 
subject of guidance and counselling set to Indian conditions and 
particularly dealing with the ‘do-how’ of it. This Manual is an attempt 
to meet this gap and is designed to cater to the requirements of 
practising teachers to equip them with the related knowledge and skills 
and develop performing abilities in this area. More specifically, the 
objective is to provide breadth and insight into the subject with a view 
to stimulating them for involving themselves actively and productively 


in guidance and counselling programmes. 


I acknowledge the efforts put in by Dr. B.G. Barki, Professor of 
Education and Dr. B. Mukhopadhyay, Asst. Professor of Education of 
this Institute in preparing this Manual by bringing into fruition their 
experience in this area. 

I hope the readers will find the manual useful. Suggestions for its 
further improvement are always welcome. 


T. SUBBA RAO 


PREFACE 


One of the important areas in education which has acquired 
considerable importance and received much attention in recent years is 
guidance and counselling. Such attention has not been translated into 
action for the benefit of students in an expected measure. It has been 
generally agreed by all that guidance and counselling must become an 
integral component of the educational process and the responsibility for 


implementing this rests, to a large extent on teachers and educational 
institutions. 


Teachers will be called upon to make practical decisions for 
helping students through their problems. On the one hand they face the 
practical necessity of organising suitable guidance and counselling 
services and activities to enable students to bencfit in academic and 
vocational pursuits and on the other, they have the problem of 
inadequacies of competencies in this arca. It is, perhaps, not an 
exaggeration to say that teachers do not know how to guide and counsel 
systematically their students. Very little attention has been given to 
equip them with the relevant knowledge and skill so essential for 
planning, implementing and Monitoring guidance and counsclling 
services and activities, 


It was with this orientation that the preparation of the manual was 
taken up. The manual presents a blend of the knowledge and abilities 
required for providing guidance and counselling to students. It provides 
guidelines for planning, implementing and monitoring guidance 
activities in educational, vocational and personal-social areas. While the 
‘know how’ of guidance and counselling would serve as cognitive 
inputs to the readers, the *do how" is presented in the form of processes. 
The manual also contains a few case studics of student problems. The 
case studies give the description of cases and approaches used in solving 
them. The manual provides detailed guidelines for setting up guidance 
and counselling centres in educational institutions for providing 
Services in this area in an organised manner. 


Preface vii 

It is our hope that teachers will find in the inanual an understanding 
of the essentials of guidance and counselling and that they will develop 
in themselves the necessary skills for involvement and contributions in 
the fascination of guidance and counselling to students. For them this 
manual is intended as a departure from conventional books on the 
subject. We hope to generate insights into the student problems. We 
also hope to stimulate teachers into commitments to guidance and 


counselling. 


Weare grateful to our Principal Prof. T. Subba Rao, for his constant 
encouragement and guidanzz im the completion of this manual. We 
thank him for writing a Foreword to it. We thank Shri E. Gurudoss, for 
the neat typing of the manuscript. We eagerly look forward to reactions 
and suggestions for further improvement of the manual. 


B.G. BARKI 
B. MUKHOPADHYAY 
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1 
AN OVERVIEW 


1.1.0 Technician education is one of the largest sectors of education 
at the tertiary level training middle level technicians for managerial and 
supervisory work in the organised and rural industries. This sector of 
education has witnessed phenomenal growth during the past four 
decades and is poised for further expansion, consolidation and 
diversification in the context of the new imperatives and thrust of the 
New Educational Policy, 1986. In the wake of the qualitative and 
quantitative growth, this system has come across a variety of 
multidimensional problems. Some of them are 


* absence of clear perception of objectives of the courses of 
study by students 


* mismatch of choice of course with students' traits such as 
ability, interest, aptitude 


* admission of students to polytechnics not based on their 
aptitude 


* unsatisfactory levels of student motivation leading: to poor 
academic performance 


* malpractices and unfair practices in examinations and periodic 
tests. 


1.1.1 Teachers have the responsibility of training students to become 
efficient technicians by enabling them to acquire the necessary 
knowledge and skill besides assisting them in their personality 
development. Tight schedules of time tabled activities and 
predetermined pattern of the traditional examinations have been the 
governing factors in the choice of instructional procedures. 
Individualisation of instruction, which is the most logically accepted 
pattern in the emerging diversified system is being given a go by. The 
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dichotomy between the rigidity of the formal features of the 
polytechnics and desired flexibility to cater to the individual needs of 
students indicates a strong need for proper guidance. 


11.22 The problems of students must be properly tackled with a view 
io finding solutions. Unresolved problems may affect not only the 
academic performance of students but also their personality 
development. Teachers, because of their close and continuous contact 
with students are expected to take up the responsibility of helping them 
in resolving the problems. But it has often been noticed that teachers 
become aware of the problems only when they take a somewhat serious 
turn. Even’ when action is initiated to resolve them, due to either 
inadequate data or experience the solutions arrived at may not be 
satisfactory. Sometimes, in spite of the best efforts acceptable solutions 
may elude teachers. It is often ееп that instability sets into actions and 
decisions taken, as they may be based on subjective judgements. 


Teachers must help students by resolving their problems and ensuring 
that the resolved problems do not recur. Towards this end and to ensure 
a healthy climate in the institution for purposes of harmonious and 
integrated personality development of students, it is desirable to 
consider guidance and counselling as an integral part of thc institutional 
programme. 


1.20 What is Guidance and Counselling? 


121 Guidance is the assistance made available by qualified and 
trained persons to an individual of any age to heip him to manage his 
own life activities, develop his own points of vicw, make his own 
decisions and carry on his own burdens. 


1.22 Іп the educational context, guidance means assisting students 
to select courses of study appropriate to their needs and interests, 
achieve academic excellence to the best possible extent, derive 
maximum benefit of the institutional resources and facilities, inculcate 
proper study habits, satisfactorily participate in curricular and extra 
curricular activities. 


1.2.3 Counselling is a process of enabling the individual to know 
himself and his present and possible future situations in order that he 
may make substantial contributions to the society and to solve his own 


Problems through a face to face personal relationship with the 
counsellor. 


An Overview 


1.2.4 Counselling is a learning oriented process carried on in a social 
environment in which the professionally competent counsellor attempts 
to assist the counsellee using appropriate procedures to become a happy 
and productive member of the society by formulating realistic and 
purposeful goals for total personal growth. Counselling is not just 
giving information, or giving advice, suggestions and 
recommendations, even when requested for. 


Counselling is, therefore, aimed at 


- bringing about desired changes in the individual for self 
realisation 

- providing assistance to solve problems through an intimate 
personal relationship 


The objectives of counselling are to enable Students 
ж toachieve positive mental health 
* resolve their problems 
* improve personal effectiveness 


* maximise individual freedom to choose and act within the 
conditions imposed by the environment. 


1.3.0 Scope 


* Guidance and counselling is aimed at assisting students to draw 
up their own plans of academic and non academic pursuits and 
arrive at right decisions to implement the plans and find 
solutions to the problems. It does not attempt at providing any 
set solution to students problems. 


* Guidance and counselling is intended to help the individual to 
realise his potentialitics and to make optimum contribution to 
the growth of the society. Serving society to the best of one's 
ability is the rightful obligation of every individual, more so 
that of an educated person who has had the benefit of education 
from the finances of the society. 


* Guidance and counselling must help the person to solve his 
own problems and make proper choice and adjustment. A 
person whose problems have been left unsolved can hardly be 
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expected to understand the societal requirements and make 
contributions to meet the same. 


* Guidance and counselling must aims at providing assistance to 
teachers in their efforts to understand their students. This in 
fact, is the most important function of guidance and 
counselling services. It is to be realised that guidance and 
counselling and teaching work are complementary to each 
other. These must never be thought of as two different 
services. Guidance and counselling programme, in fact, must 
encourage and stimulate better teaching by enabling teachers to 
gain a better understanding of their students. 


* Guidance and counselling services are aimed at enabling 
students to acquire abilities which promote self direction and 
self realisation. 


* Guidance and counselling aims at developing in students 
qualities such as perseverance, dedication, sincerity, devotion, 
positive outlook, respect for views of others, temperament 
which are essential to them for making significant 

. contributions. 


* Guidance and counselling is centred around the needs and 
aspirations of students. 


1.4.0 Basic Assumptions 


1.4.1 This calls for the adoption of appropriate approaches for 
guiding students in their different activities. An understanding of inter 
and intra individual differences has largely revolutionised the choice of 
approaches in both teaching and guidance activities. A common 
approach to the same problem faced by different students is not likely to 
yield satisfactory results. The concept of individual differences is the 
crux of guidance and counselling. 


1.4.2 Guidance and counselling is a learning process. The student 
learns to reason to relate his ‘own abilities, interests, skills, attitudes to 
appropriate situations for making intelligent decisions. 


14.3 Guidance and counselling services should not be thrust upon 
any student much against his will. He must voluntarily seck for them. 
He may, however, be educated to seek such services. Forcing а 
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counsellor on a student will not be helpful in assisting the student to find 
a solution to his problem. 


1.4.4 Guidance and counselling aims at helping students to make 
proper and satisfactory adjustments for improved academic pursuits and 
useful life. Adjustment is an on-going and continuous process rather 
than a static condition, to be once arrived at and thereafter maintained. 
The limits of adjustments are wide, with exact boundaries unclear and 
undefinable. 


Guidance and counselling recognises the need of individuals for 
making satisfactory relationship with others. 


1.5.0 Principles 


Guidance and counselling is a professional activity based on certain 
well accepted principles. These principles have evolved from 
psychology, sociology, education and allied social science disciplines. 
The following are some of the principles of Guidance and Counselling: 


1.5.1 Guidance and Counselling is unique to an individual 


One of the most important contributions of psychology is the 
individual difference concept. The fact that no two individuals are alike 
is very well known. Individuals differ in abilities, interests, aptitudes 
and attitudes. Therefore, cach individual is a unique one. This fact is to 
be taken into consideration while assisting any individual in the process 
of his growth. This implies that in providing guidance and counselling 
10 a student he should be considered as a very distinct person. А 
technique or a strategy which may be used for assisting one student may 
not be.applicable in the case of another. 


1.5.2 Guidance and Counselling is concerned with the ‘total 
individual 

It is most important to take into account the allround development 
of an individual rather than only a segment of his personality 


development. This means that any situation or problem of a person must 
always be looked at with a total perspective and dealing with the same 


must lead towards a total personality growth. 


1.553 Guidance is always goal oriented and goal directed 


Guidance becomes useless, if it is not goal directed. Goal setting is 
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an important endeavour. Different types of problems in an individual 
arise in view of the non-realisation of the goals. One of the reasons for 
this may be that goals are unrealistic. Setting realistic goals and working 
towards the same is one of the basic requirements of a student. Any 
problem of a student must always be studied in the context of his goals. 


1.5.4 Guidance is a professional activity 


Guidance and Counselling should not be carried out by anybody 
but should be taken up by professionally trained persons. The principle 
that counselling and guidance services should be provided by trained 
personnel must be strictly adhered to. If dealt with by others, the chance 
of harming the interest of affected persons will be more than one of 
helping them. 


1.5.5 Guidance and Counselling should be based on a thorough 
knowledge of characteristics of the stages of human growth and 
development 


In the process of growth and development, in the life span every 
person has to pass through different phases in his life span viz., infancy, 
childhood, adolescence, adulthood, senescence. Each stage is 
characterised bv peculiar psychological traits influencing one's social, 
intellectual and emotional development. These traits, together with the 
influences and effects of the interaction of the environment with the 
person are the deciding factors that shape the total personality of the 
person at a particular stage of his life, 


Students studying in polytechnics are adolescents and the following 
are the important characteristics of this stage of individual 
development. 


* Adolescence is a period of stress and strain 


* Adolescence is a period of difficult adjustments, imaginations, 
emotions, impulses and interests 


* Adolescents сгауе for independence from adult control, but yet 
need their help 


Adolescents always fight against authority viz., teachers, 
parents, principals etc. 


Adolescents attach great importance to and work for peer 
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approval rather than adult approval 


*  Adolescents' relations with adults whether parents or teachers, 
are a constant source of frustration 


1.5.6 Guidance and Counselling is meant for all those who need 
help 


It is well known that guidance and counselling is required by every 
individual at all stages of his development irrespective of the age, caste, 
sex, occupation, status etc. It should be given to all those who need 
assistance. 


1.5.7 Guidance and Counselling is not specific to any stage of 
development 


Guidance and Counselling is not specific to any stage of 
development of a student. It is needed at all stages of one's life. In 
educational institutions Guidance and Counselling lays great stress on 
those areas which affect a student's physical and mental health and his 
adjustment at home and institution, vocational and social demands and 
relationships or the extent to which his physical and mental health are 
affected by the conditions to which he is subjected to in these areas of 
experience. 


1.5.8 | Guidance and Counselling is a continuous process 


Guidance and Counselling cannot be restricted to problem solving 
situations only. These services are not just problem oriented. The main 
thrust is on helping the student to achieve an allround growth. When 
these are undertaken for the explicit purpose of enabling individuals to 
overcome problems, the services may have to be terminated after the 
solution has been found. However, efforts require to be continued in 
terms of programmes to prevent the recurrence of the same problem. 
There is nothing like a one shot and one time guidance programme. 
Looked at in the correct perspective, guidance and counselling isa 
continuous process extending all through one's life. 


* Periodic appraisal of the guidance programme should be 
continuously carried out for its improvement and effective 
functioning. Active participation by the staff of the institution 
is essential for providing guidance to students. In fact, 
guidance is.basically the responsibility of teachers. 
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1.5.9 Guidance and Counselling should be based on reliable 
data 


The basis for guidance and counselling services to students should 
be the reliable data/information about them and others related. Getting 
the right type of data is a complex and complicated process, more 
because the individual concerned would not wish to talk about the 
unpleasant aspects of himself and his personality to others for the 
embarrassment accompanying it. But such information would be vital 
in guiding and counselling individuals. Every possible effort is required 
to collect the information from the appropriate sources using validated 
and reliable tools. Parents, guardians and peers of the student can be 
expected to provide a wealth of data because of the closeness of 
association. Besides these, psychological tests such as intelligence tests, 
aptitude tests, interest inventories, personality tests can be administered 
to obtain the needed data. Through the administration of properly 
selected standardised tests and other instruments of evaluation, specific 
data concerning degree of mental capacity, level of achievement, 
interests, levels of motivation, and other personality characteristics 
should be accumulated, recorded and utilised for guidance purposes. 


1.5.10 Guidance and Counselling should have a flexible approach 


Flexibility in the use of the tools for getting data, selection of 
methods for guiding approaches for monitoring etc. is the crux of these 
services. There is no rigidity in the choice of the counsellor either. А 
single approach for guiding a student may not always work. A variety 
of approaches needs to be used. 


An approach tried out for a student would be a learning experience 
for another situation providing insights into similar problems of other 
students. Any programme implemented must be periodically evaluated 
he success of the functioning.of the guidance 
st on the outcomes that are reflected in the attitude 
Il those who are associated with it viz., 
d in the displayed behaviour of those who 


and improved. T 
programme would re: 
towards the programme of a 
counsellors and counsellees an | 
have been served through its functioning. 


1.6.0 Types 


Guidance services are meant to help students make proper 
adjustments with the environment in which they are living and also 
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make the best possible contributions commensurate with one's strengths 
and limitations. Every individual, at some time or other, needs help to 
become happier, more creative and better adjusted in his family and 
Social milieu. In this regard, he will be required to act according to 
certain decisions. He being self autonomous must therefore, be 
permitted to make his own decisions. There are several areas where 
students require assistance. These areas can be classified jnto 


- Educational 
- Vocational 
- Personal 

- Social 

-  Avocational 
- Health 


1.6.1 Educational Guidance refers to the Guidance to students in all 
aspects of education. The emphasis is on providing assistance 10 
students to perform satisfactorily in their academic work, choose the 


PERSONAL 
AVOCATIONAL 


TYPES OF GUIDANCE 
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appropriate courses of study, overcome learning difficulties, foster 
creativity, improve levels of motivation, utilise institutional resources 
optimally such as library, laboratory, workshop etc. 


1.6.2 Vocational Guidance is the assistance provided for selection of 
a vocation and preparation for the same. It is concerned with enabling 
students to acquire information about career opportunities, career 
growth and training facilities. 


1.6.3 Personal Guidance refers to the guidance to students to enable 
them to adjust themselves to their environment so that they become 
efficient citizens. Adolescent behaviour, to a great extent, depends upon 
the moods and attitudes of the adolescent. Emotional instability is а 
characteristic of adolescents and this is often the cause of many of their 
personal problems. 


1.6.4 Social Guidance is the guidance to students to enable them to 
make substantial contributions to the society, assume leadership, 
conform to the social norms, work 2s team members, develop healthy 
and positive attitudes, appreciate the problems of society, respect the 
opinions and sentiments of fellow beings, acquire traits of patience, 
perseverance, fraternity, friendship. Its main purpose is to enable the 
student to become an efficient citizen. 


1.6.5 Ауосашопа! Guidance is the assistance to be provided to 
students to spend their available leisure time profitably. Activities and 
programmes outside the formal classrooms provide many opportunities 
for the blossoming of talents of students. They may use their leisure 
time in many activities such as games, photography, drama, fine arts 
which have recreational value also. Students must enjoy life around 
them through which allround development is possible. 


1.6.6 Health guidance implies the assistance rendered to students for 
maintaining sound health., Sound health is a prerequisite for 
participating in curricular and cocurricular activities. This type of 
guidance focuses on enabling students to appreciate conditions for good 
health, and take steps necessary for ensuring good health, maintaining 
sound physical and mental health. A sound mind is possible only in a 
sound body. 


1.6.7 The objectives of the various types of guidance are indicated in 
the following table: 
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TYPES 


OBJECTIVES 


Educational 


monitor academic progress of students 


identify special learners such as academically 
backward, gifted, and creative 


assist students in further/continuing education 


provide assistance to special learners by catering 
to their educational needs. 


diagnose the learning difficulties of students in 
different subjects 


help students in their adjustment to curricular and 
cocurricular demands of the educational 
programme. 


make students familiar with the world of work 
and its diverse requirements 


provide career information 


Vocational 


enable students to discover their potentialities 
and interests vis-a-vis occupational requirements 


make available information about vocational 
training 

assist in choice of vocation 

train students for entrepreneurship 

train students for adjustment in a chosen vocation 
assist students in attaining emotional stability 


help students to get properly adjusted in life 


Personal 


help students to improve mental health 


assist students in becoming progressively 
responsible for their own development 
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develop in students proper attitude for social life. 


inculcate in students right social values 


Social * train students for leadership and followership 
qualities 


* build a spirit of team work in students 


provide opportunities for participation in extra 
curricular activities 


* assist students in developing hobbies and 
interests 


Avocational * provide avenues for recreation 


* inculcate interest in games and other forms of 
recreation 


* assist in using leisure time profitably 


* indicate need for sound health 


* provide for sex education 


Health * encourage students to follow a well balanced 
programme of physical activities 


* encourage students to overcome any remedial 
defects they may have or to receive medical 
treatment for them. 


1.7.0 Guidance and Counselling is an integral part of the effective 
functioning of technician institutions in their attempts to educate and 
train their students to become efficient and effective technicians. It 
helps every student to understand himself, to make the. most of his 
capabilities and interests, to make effective adjustments with the 
environment and the institution and to develop ability and inclination to 
discuss wisely and solve his problems independently. A primary task of 
Buidance and counselling is that of enhancing learning; not only 
learning of skills and knowledge related directly to the world in which 
the student lives but also learning related to his *inner world' —that is, 
an increased understanding of self. Technician institutions need, 
therefore, to accept the responsibility of providing an adequate and 


Properly organised mechanism for instituting guidance and counselling 
Services to their Students, 


2 


PROBLEM IDENTIFICATION 


2.1.0 Polytechnics in their routine work over the years have come 
across a variety of students’ problems of varying magnitide and 
dimension affecting instructional activities. Some of them are late 
coming and continuous absenteeism from classes, boycotting tests and 
assignments, malpractices in examinations, eveteasing, strikes eic. 
While some of these problems may be so serious as to affect the 
individual's growth and peace of the institution, others may not be so 
serious. When problems become violent, they may cause damage to the 
institutional property and disrupt its normal life. It becomes imperative 
and inevitable for polytechnics to initiate appropriate and timely action 
10 overcome the problems and minimise their effect. In this process, 


they generally depend upon their own experiences and that of others in 
tackling problems. Such approaches may result in temporary solutions 
leading to the possibility of recurrence of such problems. Attempts must 
be made to find solutions of a permanent nature based on well 
formulated and tried out principles rather than depending upon casual 
approaches. 


2.1.1 Тһе effectiveness of instruction imparted in institutions 
including optimal use of institutional resources depends, to a very large 
extent, upon the way students are managed by teachers. Managing 
students in and out of the classroom, helping them to overcome their 
problems is a complex process. Teachers are known to make all 
possible efforts to use appropriate methods of managing their students 
and helping them in solving their problems. 


2.20 Problem Identification 


The first and foremost step in any attempt at helping students to 
overcome their problems is to be aware of the actual problems. It is 
Often noticed that administrators, principals, teachers and others 
concerned have a tendency to wait for problems to óccur instead of 
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predicting the possibility of the occurrence of the problem. Only when 
they become aware of the problems they attempt to take steps to solve 
them. Problems do not erupt all of a sudden. Careful observation will 
enable teachers to notice their signs and symptoms. John, who is 
normally very well behaved picks up an argument over a very trivial 
issue and creates a big scene with his teachers. Harish, who is regular in 
attending classes and is sincere in his studies starts absenting himself 
from the class without prior permission of the concerned teacher. 
Kishan always sits alone in a depressed and withdrawn mood without 
involving himself in the activities in the class. Behaviour of these types 
are indicative of the different types of problems of students. Some of 
them may be serious and others not so serious enough to warrant 
attention. 


Identification of problems affecting academic performance of 
students and their personality development is a mater of serious concern 
for all teachers. Two factors are important in prompting them to take 
suitable action 


- impact of the problem on the whole class 
- incidence of periodicity 


Sometimes a problem may affect instruction as in the case of an 
aggressive student frequently holding up the class proceedings by a 
volley of irrelevant questions. Such a behavioural situation may have a 
negative influence on the rest of the class. Some problems such as the 
one of Kishan who shows signs of depression and withdrawal behaviour 
may be an indication of his poor emotional adjustment affecting his 
own personality development. A few problems are noticed by teachers 
time and again as in the case of malpractices in tests and examinations, 
late coming to classes, delayed submission of assignments and project 
briefs etc. 


Most teachers are often concerned about the unsatisfactory 
performance of students in their academic work. They often notice that 
students who are known to be capable of superior performance perform 
rather poorly. Some students do not show significant progress in spite of 
the best efforts of teachers. Some others exhibit considerable difficulty 
in understanding the lesson taught in the class. Jt may look perhaps too 
simple to generalise all problems of students under the category of 
under-achievement as most teachers do. Under-achievement may be 


Problem Identification 15 


because of a variety of factors such as poor motivation, acute situational 
reaction, relatively serious neurotic problems, health problems etc. In 
fact, these may be the actual problems and they show off in the form of 
under-acbievement. Under-achievement is a name for a host of 
behavioural problems and is not just a single difficulty. It may just be 


the result of the problém but not the actual problem itself. 
2.22. Observation 


Great care must be exercised in identifying problems by using the most 
appropriate tools and techniques. 


One of the most useful methods for identifying a problem is 
observation. Teachers who are keen observers of their students will 
more easily anticipate a problem than others. АП others will come to 
know of the problem after its effects have proved dangerous either to 
the individual student or the group. Observation is an everyday affair 
and every individual i$ involved in observation of incidents or 
situations. Certain principles are to be followed in using observation as 
а tool for problem identification. Otherwise it may not be possible to 


identify the actual problem, although one may have observed lots of 
facts and through it might have gathered mass of data. 


Psychologists, researchers and educationists have made indepth 
studies of the problems of students. Their studies have highlighted the 
fact that problems mostly occur in the context of a surrounding or 
setting. For example, students disrupting instruction cause a problem. 
Such action by students would have been influenced by the classroom 
Setting such as instructional inefficiency, external factors like 
inadequate transport-facilities, dissatisfaction over provision of sports 
facilities etc. Students causing commotion by throwing plates in the 
dining hall of the hostel, under-achieving, strikes by students need to be 
observed in the total context of the atmosphere prevailing in the hostel, 
the relation between the mess staff and the inmates of the hostel, 
facilities for instruction, motivation, interest, etc. It is therefore, 
important as a rule to always observe the whole situation. Such 
observation will provide cues necessary to interpret the meaning of the 
behaviours. Teachers through their interaction with their students and 
colleagues would be in a position to spot out the possible trouble 
shooters i.e. those who have a problem or are likely to cause one. 
Having identified such students the next step is to observe them 
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carefully with a view to Bet more accurate and complete data. 
Observation must be carried out in a natural setting i.e. where the 
students are involved. It would be a gross mistake to jump to any 
conclusion on the basis of observation over a short period of time. The 
best approach would be to OBSERVE OVER A SUFFICIENTLY 
LONG PERIOD before drawing any inference. 


Ore of the more serious mistakes one often makes in Observation is 
to state the problem on the basis of a sample of students" behaviour in 
different setting instead of getting all the necessary data about the 
students’ behaviour. Another serious limitation is the Observer's bias 
which may disturb the data. WHILE WE OBSERVE, WE MUST BE 
FREE FROM BIAS. Any biased observation is always subjective and 
the inaccuracies in data can be greatly reduced when observation is 
planned and made purposeful. 


2.3.0 Approach to Problem Solving 


2.3.1 It is not enough if an existing problem is identified through 
Observation. The most important action is to help the student get over 
the problem at the earliest and take corrective steps to see that the 
problem does not occur again. The solution may be in counselling 
‘problem students’ to realise their strengths and weaknesses, set 
realistic goals еіс. It may also result in aiding them to make proper and 
effective adjustments. The approach to problem solving should be 


based on systematic and scientific approach rather than on a 
commonsense approach. 


The following Steps are to be followed in problem solving:- 
* Problem identification 


* Gathering the data available 


is Hypothesising the probable causes of the problem 
Identifying the data needed and collecting the data 
Arriving at the actual causes 

Implementing the strategy for solving 


Follow up action initiation 


Problem Identification | 
Gathering available data 
Hypothesising the courses 


Is 
needed data 
available ? 


Collect data 


Arrive at actual causes 


Decide on the strategies 


Implement strategies 


No 


solution been found ? 


Followup 
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2.3.2 The most important method of identifying a problem is 
Observation. By studying the whole situation or the setting in which the 
problem has manifested itself, the problem may be pinpointed. It might 
be useful to classify the problem into main and subsidiary categories. 


2.3.3 Тһе next step is to carefully analyse the problem situation so 
that all the available data can be gathered. From a careful study of the 
problem case, the background information can be listed. Some data may 
also be available from teachers and peers. Such information is likely to 
provide certain cues and insight to help hypothesise the probable causes 
for the problem. 


2.3.4 — Hypothesising the causes is a very important step as it helps in 
evolving the appropriate strategies for problem solution. Great care 
must be exercised in guessing the causes. This step will lead to the use 
of appropriate method for collecting data. The experience of the teacher 
and discussion with colleagues would enable the teacher to make a 
shrewd guess about the possible causes. All the probable causes must be 
listed. 


2.3.5 The next logical step is to pinpoint the actual causes for the 
problem. This is done by testing the causes identified on the basis of 
objectively obtained data. The data has to be obtained using appropriate 
tools such as obs ‘rvation, interview, rating scales, intelligence tests, 
personality tests etc, 


We must analyse the available data and the obtained data to arrive 
at the actual causes of the problem. Any error in pinpointing to the 
actual causes would lead to the use of ineffective Strategies for problem 
solving. 


2.3.6 Based on the causes arrived at, the efforts of the teacher should 
be to see that the effect of the factors that cause the problem are 
eliminated. Such elimination helps in solving the problem. Teachers 
need to make use of different Strategies. The strategies, will for the 
purpose depend upon the identified causes. 


24.0 Conclusion 
The strategies used by teacliers are expected to assist the student to. 


Overcome the problem. But there may always be the possibility of the 
problem recurring. In fact, it is also the responsibility of teachers to take 


Problem Identification 19 


Steps to see that the same problems do not occur again. Temporary 
solution should not be the goal of teachers, but they must work towards 
a permanent solution. This is where follow up action plays a very vital 
part. 


Different approaches have to be used for assisting students to 
overcome specific problems in the various arcas of guidance. The 
choice of the approaches for implementation depends upon various 
factors. 


The strategies for problem identification and data collection 
through the use of appropriate tools and tests, the уагісіу of strategies 
for providing guidance and counselling services towards solving student 
problems and the follow up strategies have been discussed in the 
following chapters. 


Chapter 10 contains detailed analysis of four problem cases one 
each in educational, vocational, social and personal guidance areas. 


3 
APPROACHES 


311 Concept 


Counselling is one of the most useful methods for assisting an 
individual to arrive at a solution of his problems. It is a personal mceting 
of two individuals—the counsellor who assists in analysing and 
understanding the problem and the counsellee who has a problem and 
needs assistance in arriving at a solution to the same. 


The nature of the problem of the counsellee may be academic, 
social, emotional or psychological. It may range from a very simple 
problem to an extremely complex one. For example, sudden outburst of 
students, depression resulting from poor academic performance, lack of 
motivation, improper adjustment with peers and others, drug abuse etc., 
are the types of problems which come under the umbrella of 
counselling. 


3.12 Purpose 
The following are the purposes of counselling 


-  Toenable teachers to understand the manifestation of a variety 
of problems of their students. 

- To enable teachers to understand and analyse the causes of the 
problems. 

* To enable teachers to assist their students arriving at plausible 
Solutions to their problems and carry out the required follow 
up. 


3.1.3 Approaches 
Among the severa] approaches to counselling the widely used ones are 


four vi irecti i irecti i i 
e viz., directive counselling, non-directive counselling, eclectic 
unselling and group counselling. 
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Directive counselling is an approach in which the counsellor uses a 
variety of techniques to suggest appropriate solutions to the problem of 
the counsellee. In this approach the counsellor plays a leading role. 


Non-directive counselling is a counsellee centred approach in 
which he is guided to use his own inner resources to solve the problem. 
In this approach the counsellee plays a predominant role. 


In eclectic counselling the strategy arises out of the appropriate 
knowledge of student behaviour and a combination of directive, non- 
directive and other approaches. 


Group counselling is based on the assumption that a person's group 
membership has an immense psychological significance for him. A 
group helps him to understand his problems in the context of the social 
reality and to solve the same. 


3.2.0 Directive Counselling 


The basis of directive counselling advocated by E.G. Williamson is that 
counselling is possible only when an individual is able to accumulate 
adequate data to form the basis for an analytic diagnosis of the problem. 
The counsellor’s role in this type of counselling is to assist his student in 
getting such data and to suggest suitable solutions. However, the 
solution has to be arrived at by the counsellee himself and is not thrust 
on him by the counsellor. 


The following are the characteristics of directive counselling. 
* the counsellor plays a prominent and leading role 


* the possible solutions to the problem is suggested by the 
counsellor himself 


ж the counsellor gives ‘direct’ advice, suggestions, explanations 
etc., to the counsellee. 


* persuasion of the counsellor through repeated explanation to 
convince counsellee regarding the suitability of the suggested 
solution. 


321 Phases of Activities 


In directive counselling the initiative for conducting the counselling is 
taken by the counsellor. In this process, the responsibili 
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counsellor is to analyse the problem, find out the causes, make decisions 
and suggest appropriate solutions to the counsellee for his 
implementation. The following are the steps for conducting directive 
counselling. 


- Starting the counselling session 
- Analysis of the problem 

- Synthesis of the problem 

- Diagnosis 

- Prognosis 

-  Prescribing remedial measures 
- Follow up 


3.2.2 The Process 


The counsellor, through his friendly and warm behaviour, must create a 
cordial atmosphere for the counselling session. This is done by a few 
pleasant introductory remarks such as, “Hello, how аге you? Make 
yourself comfortable", “How are your studies", “How did you spend 
your last evening", etc. It is necessary to fix the data and time of 
counselling depending upon the mutual convenience of the counsellor 
and the counsellee. 


Collect the relevant information about the problem of the student 
from various sources. Sometimes certain psychological tests may have 
to be administered on the counsellee. Through a process involving free 
personal talk in the form of a discussion, the counsellor must attempt to 
understand the various aspects of the problem. In doing there may be 
need for the use of variety of probing questions. 


The next phase of the directive counselling process is the prognosis. 
The counsellor gives his prediction on the future outcome of the 
problem. The counsellor should avoid fearful language. The counsellee 
should not be perturbed or hurt by any chance. 


Now the remedial phase of the counselling starts. Here the 
Counsellor gives his advice as to how to cope with the problems. Most of 
. the time, the counsellor su ggests a number of solutions to the counsellee 
and asks him to choose the appropriate one. When the counsellee is 
convinced about his future plan of action, the session is terminated. 

Follow u 


р is the final step of counsellin is i i 
aoe p 2 process. This is done in 


WO Objectives, First, whatever Prescription is given to the 


SS32O0d ONITTASNNOD 3ALLO3WIG 


uoissass 


ay2 
3131235 


24 Guidance and Counselling : A Manual 


student, its effectiveness must be seen in practice. Therefore the 
counsellor keeps a watch over the student's behaviour. Secondly, 
recurrence of the original problem may require immediate counselling 
sessions. Therefore follow-up of the counselling is of the utmost 
necessity. 


3.2. Limitations 


In the counselling session the counsellee may agree to the suggestions 
and solutions given by the counsellor but the former may face difficulty 
in implementing and practising the same. This may be because the 
counsellor while suggesting solutions, may not have considered all the 
issues and the influences on the counsellor. The counsellee may also 
develop a tendency to become totally dependent on others for finding 
solutions to any problem, no matter how simple it is. This comes in the 
way of the personality growth of the counsellee. 


3.3.0 | Nondirective Counselling Session 


Nondirective counselling is a client centred approach for solving 
personal problems of individuals. Carl R. Rogers is the exponent of the 
nondirective technique of counselling. 


Every human being possesses an urge to achieve meaningful 
adjustment to life's demand. The absence of such adjustment gives rise 
to problems. The counsellor should assist the student in seeing the 
nature of the problem as the student sees and values it. In this process 
the student develops ability to face his acceptable as well as 
unacceptable characteristics. As the student begins to accept himself, he 
feels confident to make his own judgements regarding his problem. 


331 Phase of Activity 


The following are the phases of activities generally followed in the 
nondirective counselling process. 


- Opening the session 

- Establishing rapport 

- Exploration of the problem 

Exploration of the causes of the problem 
Discovering alternative solutions 


Termination of the session 
Follow up 
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3.3.2 The Process 


The date and time for counselling is decided with the consent of the 
counsellee. The counsellor may start the session with a few preliminary 
introductory remarks about the counsellee such as his out of school 
activities, hobbies etc. This is intended to set the counselling going in a 
smooth manner and provide a setting for counsellor-counsellee 
interactions. 


The second phase is the establishment of rapport by the counsellor 
with the counsellee. This step is the most important as the whole process 
of counselling depends on the rapport the counsellor is able to establish 
with the counsellee. The counsellor's responsibility is to create an 
atmosphere that helps the counsellee to free himself from the mental 
blocks that elude a satisfactory solution to his problems. 


The counsellor responds to feelings underlying the counsellee's 
interactions rather than to the intellectual content. He accepts the 
negative feelings of the counsellee through his own calm acceptance. He 
helps the counsellee to express his feelings freely. The counsellor helps 
the counsellee to identify the actual problem. 


Once the actual problem has been identified by the counsellee, the 
counsellor indicates clues to the counsellee to identify the causes of the 
problem by a deeper understanding of the problem. 


When the counsellee has a clear understanding of all aspects of the 
problem and its actual causes, the counsellor assists him in working out 
solutions in the form of readjustment plans. The counsellor does not 
provide any ready made solutions, but he sees to it that the solution is 
arrived at by the counsellee himself and examines the suitability of the 
adjustment strategies evolved. He ensures that the counsellee accepts the 
best strategy which he himself has evolved and has corisidered suitable 
to him. 


When the counsellor is satisfied with the outcome of the discussion, 
the next phase is the termination of the session. During this stage, the 
counsellor asks the student to review the causes of the problem and the 
readjustment strategies he has planned. The counsellor gives 
reassurance and encouragement to the student to use the readjustment 
strategy effectively. They plan together for future meetings, so that the 
effectiveness of the readjustment strategy can be evaluated. 
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Establish 
rapport 


Opening the 
session 


Problem 
explanation 


Alternate 
solutions 


NON-DIRECTIVE COUNSELLING PROCESS 


3.3.3 Limitations 


Nondirective counselling is time-consuming. Many sessions may be 
required to convince the student to utilise his inner resources for solving 
his problems. 


A teacher with very little knowledge of dynamics of students’ 
behaviour will not be competent to use this technique. It is difficult for 
the counsellor to interpret negative feelings often expressed by the 
Student in the counselling session. Sometimes it is quite possible шага 
nonacceptable solution emerges out of a counselling session. 


Training in the use of this technique is necessary for undertaking 
the counselling session. 


34.0 Group Counselling 


сүрі peeling is a technique where a group of persons is counselled 
a applying group interaction method for the purpose of arriving at a 
ution to the problem common to the group. All the group members 
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are provided with an opportunity to discuss their problem together, ina 
free atmosphere. To the extent possible an indirect approach is followed 
during this type of counselling. 


In group counselling, group work helps the students, in 
understanding and finding out a solution to their problem. This is 
because dynamic interaction occurs among the group members who 
meet together for a commonly agreed purpose. Several important 
experiences like knowledge of reality, self-knowledge and self- 
realization can be achieved through group interaction process. These 
help to modify certain faulty social learning and to relearn certain 
attitudes and dispositions which are essential for healthy adjustment. 


ORIENTATION 
FOR 
DISCUSSION 


CHECKING 
UNWARRANTED) 
BEHAVIOUR 


SELECTION OF 
PARTICIPANTS 


DECISION 
MAKING 


Fig. Group Counselling Process 
3.4.1 Phases of Activities 


In group counselling the counsellor has a very important role in the 
beginning. The counsellor interested in organizing group counselling 
must have some knowledge about group interaction processes. Several 
Other traits like understanding the background of the group, knowledge 
of various psychological problems, the specific needs of each 
participant are needed for organizing group counselling. The following 
are the phases of activities followed in group counselling. 


- Selection of participants 
- Starting the session 
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- Orientation towards discussion 

- Checking the unwarranted behaviour 
-  Assisting in self-disclosure 

-  Assisting in decision-making process 
- Closure of the session 

- Follow up, 


3.4. Тһе Process 


The participants for the group counselling are chosen on the basis of 
their common problem. They’ must have some similar problem. For 
example, the problem may be difficulty in speaking with the opposite 
sex, fears of public speaking, over anxiety etc. 


The group meets as per prior scheduled date and time. Тһе 
counsellor starts the session by introducing himself. He then requests 
each group member to introduce themselves. Now it is time to start the 
discussion over the problem. In most of the cases, the counsellor has to 
take the lead. He briefs the purpose of the meeting and invites others 
participation in the discussion. Sometimes no one comes forward in 
discussion. In that case, counsellor can ask any individual by saying 
*O.K., Mr. Somasundaram, what do you think about this problem?" or 
he may say "Well, Mr. Rajanikanth, How do you feel about such type of 
behaviour”? Once the participants start talking, the counsellor keeps а 


close watch over the conversation. 


When there is a natural flow of communication, the self-disclosures 
come from the group members. Self-disclosure is the explicit 
communication of personal information that one does not otherwise 
disclose to others. In the group counselling process опе takes a risk to 
get benefit from others. If the other group members show warm- 
acceptance, the individual feels encouraged and the chain process goes 
on. Generally, group goal decides the type of self-disclosure. 
Counsellor should see that these self-disclosures occur gradually and 
according to the readiness of the group member to deal with it. 


In the group counselling process, resistance may be shown by some 
group members. This may be in the form of negative attitude or 
avoidance of closeness to other members. When the group members get 
support and acceptance, they may withdraw their defences. In this way, 
a safer atmosphere eradicates resistance. 
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The ultimate phase of the group counselling process is decision- 
making. The group takes such a decision which is acceptable to all. In 
the counselling group, through open communication, every one gives 
his opinion and shows respect for others viewpoint. With mutual 
consent the group finally makes a decision. This decision is generally 
accepted by others. 


When the decision-making is over, the group decides when to 
terminate the session. When all the members get satisfied with the 
outcome of that session, the counsellor comes forward to end up the 
session. The counsellor concludes the session very slowly with all the 
formalities like assuring further help, offering thanks for cooperation 


e їс; 


Follow-up is also needed in group counsclling. The counsellor 
should see that cach member of the group who participated in the 
Process is progressing. If he feels that some of the group members are 
Not showing much improvement in their problem behaviour, he 
organises another session to find an alternative solution and 
readjustment strategy for the problem. 

As stated сапісг the counsellor should have a thorough knowledge 


of interaction process and group work method. Otherwise he may face 
great difficulties in the phases like self-disclosure, checking hostility, 


and decision-making process. 
Sometimes, the size of the group may cause problems to the 


counsellor or to the group members. The group should not be too large 
or too small. A group comprising eight to ten members is ideal for the 


Purpose, 


4 


EDUCATIONAL GUIDANCE 


4.1.0 Teachers in technical institutions develop instructional plans, 
implement them and evaluate the effectiveness of their instruction for 
the main purpose of enabling their students to acquire the knowledge 
and skill prescribed in the courses of study. Students often encounter 
difficulties in understanding what is taught in the classrooms, 
laboratories and workshops. They will be found wanting in achieving 
the explicitly spelt out instructional objectives. Underachievement, 
failures in examinations and tests, poor standards or assignments, 
unsatisfactory involvement in the academic work by students are some 
of the often noticed problems. These result in improper utilisation of 
institutional facilities and resources, unsatisfactory benefits of the 
efforts of instruction and frustration to students. Efforts must be made to 
ensure that problems of the above types are solved to the maximum 
extent. Towards this end, teachers and all others concerned need to 
analyse the causes of educational problems and give adequate 
assistance to students to overcome them. 


Educational guidance aims to maximise learning in students. The 
emphasis is on providing assistance to them to achieve the best of their 
ability in all the prescribed courses of study. 


4.2.0 Objectives 
The following are the objectives of Educational Guidance:- 


* To monitor the academic progress of students studying in the 
institution 
* To acquaint the students with the prescribed curriculum 


* To identify the academically gifted, backward, creative and 
other category of special learners 
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*  Tocater to the educational needs of special learners 

* To assist students in getting information about further 
education 

*  Todiagnose the learning difficulties of students and help them 
overcome the same 


* To assist the students to maximise their scholastic 
achievement 
* To help students to review and reflect on their performance on 


the course, and where appropriate to identify ways of seeking 
changes in work habits or behaviour. 


* To help students face the consequence of acceptance of their 
role and to respond to the demands legitimately made on them. 


4.3.0 — Principles 


The strategies that teachers adopt to plan and implement educational 
guidance must be appropriate to the problems for which guidance is 
needed. The following are some of the principles on which educational 


guidance must be based 
* Educational guidance must be objective oriented 
* Every student is capable of achieving the best of his ability 


* Individual differences in academic achievement of students 
must be recognised 

* Educational guidance strategy must be student oriented 

* The strategies must take into consideration the resources and 
facilities available to the students 

* Educational guidance is not for a few students only; it needs to 
be provided for all. 


44.0 Classification 


A class in which all students have more or less the same abilities for 
coping with instruction is ideal for teaching-learning. Teachers may 
employ the same instructional strategy for an entire group of students 
whose епігу behaviour characteristics, learning ability, interest 
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motivation, attitude to learning are the same. In such situations they do 
not encounter much difficulty in guiding students for optimal learning. 
In reality, classes are never homogeneous and teachers have the 
challenging task of coping with a variety of students’ characteristics. 


Students in any class can be ordinarily classified into three 
categories viz., the average, below average and above average on the 
basis of their academic performance. The below average students are 
those whose performance is below the average performance of the class. 
Those whose performance is above the average of the class are 
categorised as above average. In this category, we may notice creative 
and gifted students as well. There are other types of students called slow 
learners, who have the ability to perform satisf; actorily but are only slow 
in doing so. Their slowness may be attributed to a combination of a 
variety of causes. There may be some students, whose performance in 
comparison to that of the class may be satisfactory. Yet, their own 
performance may not be commensurate with their ability. 


4.5.0 Identification 


Problems in learning are most common in all categories of 
students. An above average student is likely to have as much of learning 
difficulties as a, below average опе. By providing educational guidance, 
efforts must be made to ensure that students maintain their level of 
academic performance. In all other cases, the efforts should be towards 
enabling the students to overcome their educational difficulties. In 
doing so it is important to identify those students who have problems 
and find solutions to their actual problems. 


Identification of students is possible by continuous and careful 
observation of the ‘academic behaviour’ by teachers. The aspects of 
behaviour that may be observed include the interaction of students with 
the teacher during instruction, the types of questions put by them, 
interest shown for involvement in the teaching-learning activity, 
keenness exhibited for learning, alertness in grasping whatever is taught 
in the class, performance in tests and assignments, perusal of 
assignments and other assigned work. Teachers can easily observe their ' 
students in the classes. However, care must be exercised in drawing 
conclusions based only on observation. For, a student who may be shy 


Educational Guidance 33 


to answer questions or ask questions should not be identified as a weak 
student. It is important to spot out those students who require 
educational guidance not only on the basis of observation, but also on 
the basis of discussion with other faculty. 


4.6.0 А careful perusal of the records of students performance in 
tests, assignments and other academic activities provide important clues 
to the identification of students who need guidance. The following are 
some of the tests that may be used for the purpose. 


4.61 Achievement Tests 


Achievement tests are used to find out what has been learned i.e. what 

habit and skills have been developed in students as a result of 
instruction, They are valuable as a means of determining to what extent 

the student has attained a certain degree of progress towards a desirable 

goal, whether he is ready 10 undertake the next step and how his 

attainment compares with that of other members of his group. Thesé 

tests, based on the prescribed syllabus enable the teacher to find out the 

strengths and weaknesses of the student. It is possible to find out the 

improvement on achievement. Diagnosis which forms one of the basic . 
steps in providing guidance is possible through achievement testing. 


Achievement tests serve a variety of purposes for use in educational 
guidance programmes. These are useful to survey students in order to 
find out those with educational problems, diagnose the actual 
difficulties and for prognosis. The survey type of achievement tests 
comprise items that include the content covered in a subject area in 
order to find to what extent students meet the accepted norms and 
standards of academic performance. Diagnostic tests serve the purpose 
of finding out the actual weaknesses of students. Prognostic tests are to 


determine a student’s readiness for learning. 


4.6.2 Aptitude Tests 

Aptitude of a person is latent trait accounting for the probability of his 
success in a field related to the traits on giving necessary taining. 
Aptitude is a combination of inborn capacities and developed abilities, 
skills etc., that makes the person what he is at any give time and predicts 


- what he тау become. 
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Aptitude tests are expected to measure the potential for specific 
abilities and skills such as music, graphic arts, medicine, law, 
engineering, teaching etc. They tell us how well the individual is 
equipped to excel in a specific skill. They may indicate future superior 
achievement in the particular skill or ability tested. Whether or not a 
potentiality attains realisation depends upon various factors— 
willingness of individuals to engage in appropriate study and practice, 
quality of the training provided, public interest in and demand for the 
exercise of his special ability. 


4.6.3 Intelligence Tests 


These are used to determine an individuals’ learning capacity. The 
results of intelligence tests may be used to organise learners into 
relatively homogeneous teaching learning groups. It is important to 
note that a fairly high degree of mental alertness is required in pursuing 
various courses of study. Learners who have low intelligence level 
experience learning difficulties, if they choose certain types of courses. 


It has also been found that success in certain vocational areas is 
dependent upon a high degree of intellectual ability. 


4.64 Interest Inventories 


Itis well known that success in any course of study or vocation depends 
to a considerable extent upon the interest the individual takes in it. 
Interests are closely related to aptitude. In certain cases interests are 
intrinsic. In most cases, interest has to be created externally (e.g. giving 
prizes, high salary, perks, praise etc.) This provides a constant incentive 
to continue until the goal is reached. It must be noted that worthwhile 
activities are better supported by intrinsic interest, because the pleasure 
continues even if the goal is not reached. 


Finding out the interest (or appraisal) is difficult. However the 
methods used are to ask the individual about their interests; to analyse 
the various activities in which the individual is involved, and measuring 
interest using interest inventories. 


The first two methods have obvious limitations. While in the first 
case, the individual's oral explanation cannot be relied upon very much 
in the latter case, individual may be involved in work because of 
necessity. It would be difficult to find out whether the activity involved 
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is freely chosen or chosen out of compulsion. 


A number of standardised interest inventories are available to 
teachers for use in different situations for a variety of purposes. A list of 
some tests and their uses is given on page No. 36. 


4.7.0 Ethics in Collecting Guidance Information 


Information or data about an individual's personality achievement, 
interest, aptitude etc., are very vital for any guidance activity. The data 
obtained must be valid and reliable which, therefore, implies that the 
tools used for collecting such data must have high validity and 
reliability. Certain points are to be kept in mind about the information 


collected. 


471 Whenever a test has to be administered to an individual it 


should be done in a relaxed and friendly atmosphere. The test should 
never be thrust upon him. He should never be allowed to take it when he 
is under stress or strain. ‘Readiness to take the test’ is an important 


aspect. 
4.12  Testscores should not be disclosed to any other person than the 


student himself without the explicit knowledge and permission of the 
client. Strict confidentiality has to be maintained whenever the data 
needs to be used for research purposes, special care is to be taken to see 
that the identity of the student is not at all revealed. Any information 
provided by him either as responses to test items or interviews should be 


treated confidentially. 


47.3 Whenever a test is to be used for vocational and educational 
purposes (selection 10 а job. admission to а course) the test sample 
night be useful, if information is provided 


should not be disclosed. It might be 1 ~ 
about the nature of the test, the traits it measures, how to prepare for it, 


etc. It is highly unethical to provide practice or coaching for the test. 

be administered to a client because the 
dminister a test in which he is trained and 
it is prestigious for a counsellor 
d to clearly state these limits to 


.4.7.4 A test should never 


teacher ‘knows’ it. He must a 
competent to administer. Professionally 
to know the limits of his competence an 


his clients. 
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TESTS AND THEIR USES 
Area Name of the test What type For whom 
INTELLIGENCE Standard Prog- | Contains 60 Adolescent 
ressive materices patterns students 
Group Test of Verbaltest For 15 years and 
Géneral Mental containing above (including 
Ability 100 questions adults) 
in 9 areas 
Bhatia’s Perfor- Performance 11 1/2 to 16 1/2 
mance Test of test with years old students 
Intelligence 6 subjects 
APTITUDE Mechanical Apti- Verbal test 
tude Test by containing Adolescent 
Atmananda five students 
Sharma categories 
A Comprehensive Verbal test 
Scale of Enter- containing Adolescent 
preneurship of 6 sub scales students 
INTEREST Singhs Interest Verbal test Students in the 
Record consisting аре range 13-18 
of 168 items 
Thurstone’s In- Verbal test Adolescent 
terest Schedule students and out 
of school adults 
ACHIEVEMENT Achievement Moti-TAT Type Adolescent 
MOTIVATION vation Test by test students 
Prayag Mehta 
Level of Verbal test -do- 
Aspirations Test by 
Shah and Bhargava 
STUDY Patel’s Study Verbal test 
HABITS Habits inventory consisting of Adolescent 


45 items in students 
10 areas 
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4.80 Guidance Folder and Master Register 


Guidance is a time consuming process and several sessions will be 
required to provide adequate guidance. Each session may result in some 
new facts emerging which can provide some nearer insights into the 
problems of the individual concerned. The information so emerging 
should be very carefully recorded. Further sessions may have to be 
based on this information. Obtaining information alone is not important 
but storing the same is equally important. The work involved in 
recording and filing is tedious and uninteresting yet, most important. 
The record should be cumulative and, in addition 10 up-to-date 
identifying data, should include important items concerning a student 
from the time he enters the institution until he leaves it. Such 
information about a student can be stored in a guidance folder. This is 
designed to cover a period of years. Suggested items for guidance folder 
are: Identifying data, home background, economic condition, health 
record, academic record, out-of-class activities, character and 
personality traits, special Or peculiar incidents. (details), special 
interests and achievement, educational plans, vocational plans, 
experiences, details or outcome of each guidance/counselling session. 
maintaining the folder. The entries 
ble. Where tests are administered, 
which the tests were administered 


Particular care must be taken in 
must be made as accurately as possi 
the date, time and conditions under 
has to be correctly recorded. When interpretation of information is 
recorded, it has to be done under specific headings. 
be made available to the concerned 
interest, potentialities, degree 
k represent valuable data to 
n guiding learning. There is 
fidential information about 


Guidance folders should 
teacher as well, since the learner's aims, 
of accomplishment, application 10 Wor 
teachers in evaluating classroom work andi 


опе exception to this general procedure, con ) 
an individual that is of value only to the counsellor should either be 


removed from the folder before the latter is made available for general 
use or be kept in a separate file. (A sample folder is given on Page No. 


39) 


4.9.10 Master Register 
The information collected about students must be properly recorded. It 
r may be developed for the purpose. 


is suggested that a master registe 
The register may contain information about the different aspects of all 
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students such as their place of education, medium of: instruction at the 
school, study habits, level of motivation, performance in tests and 
assignments. Great care must be exercised in filling up the record sheet 
for each student. This sort of a register can be used for maintaining 
information about all students of a class. 
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POLYTECHNIC 


GUIDANCE FOLDER 


FILE NO: STUDENT 
CODE NO: 


Name of the Student: 


Branch: 


Year 19 = 19 


40 

1-1 
12 
13 


14 
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Date of birth 
Age (on Sep. 1, 19......) 
Address 
1.3.1 Permanent 
1.3.2 Present 


Persons to be contacted 
in case of emergency 


1. Мате 
2. Address 
Telephone No. 
Relationship 
1. Мате 
Address 
Telephone No. 
Relationship 
BACKGROUND INFORMATION 
FAMILY: 


Father's Name 
Occupation : 


Official Address 


Annual Income 
No. of members in the family 
Educational status 


Father 


Educational Guidance 
Mother 
Brothers 


Sisters 


B. ACADEMIC PERFORMANCE OF 
STUDENT IN 


2.7 Qualifying class 
2.8 I Year Diploma 
2.9 II Year Diploma 
2.10 Study habits: 
2.11 Motivational level 


Ш. PERSONALITY CHARACTERISTICS 


3.1 Emotional maturity level 

3.2 Anxiety level 

3.3 Self-confidence level 

3.4 frustration tolerance potentiality 
3.5 Sociological type 

IV. COCURICULAR ACTIVITIES 
4.1 Areas of interest 

4.2 Participation and prizes won 
4.3 Hobbies 

V. HEALTH RECORD 


VL FUTURE PLANS AND AMBITIONS 


41 
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VII. IDENTIFIED GUIDANCE NEEDS 


as 
2. 
3. 
4. 


VIIL DETAILS OF GUIDANCE/COUNSELLING SESSIONS 
ORGANISED 


(Record date, time, follow up suggested) 
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GUIDELINES FOR ENTERING/MAINTAINING GUIDANCE 


FOLDER 


The following points may be borne in mind while making entries in the 


Guidance Folder. 


SI. No. 


Suggestions/Hint 


134 
1.3.2 


2.4 


2.6 


2.7. 


Permanent address, —address of father 


Present address of the student i.e. where he is 
staying - hostel/guardian address, if the student is 
staying in hostel or with guardian- 


enter the names and addresses of close relatives 
and friends 


Total annual income of the family from all 
Sources 


Highest examination (both general and 
professional) passed should be entered. 


Enter the performance at the S.S.L.C. (Xth Std. 
examination) 


Specify as follows: 

Excellent — 80% and above 
Very good — 70% - 80% 

Good — 60% - 70% 
Satisfactory — 5096 - 60% 
Moderate — Below 50% 
Performance in I year Diploma class 


Performance in II year Diploma ] asabove 


Enter the deficiencies on the basis of study habits 


inventory 
AA = Above Average 
A = Average 


№ = Low 
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GUIDELINES FOR ENTERING THE PROFORMA 


Code No. 


School Education 
Place 


Medium of Instruction 


Academic Achievement 
in school 


Мета! Ability 
level 


Study habits 


Motivation level 


Proformance in 
Class test and 


assignments 


Every Student be given a Code No. C001, 


2002; a us 4 For Civil Students, М001, 
М002...... for mechanical students, and so 
on 


Place: Rural or Urban 
Type of institution - Govt./Aided 


E - English medium 

O - Others 

Consider the marks scored in the school final 
examination 


Е - Total marks 85% and above 

H - 70% - 85% 

С - 60% - 69% 

А - 50% -- 59% 

О - less than 50% 

On the basis of a standard test of general 
mental ability 


AA - Above Average 

А - Average 

On the basis of a study habits inventory. 
Enter the actual area of deficiency in study 
habits 


On the basis of a standard test of motivation 


H - High level of motivation 
A - Average level 

L - Low level 

A - Excellent Performance 
H - Good 

C - Satisfactory 

D - Not satisfactory 

E - Very poor. 


5 


STRATEGIES FOR EDUCATIONAL 
GUIDANCE 


5.1.0 Introduction 


Teachers must build educational guidance as an integral part of their 
everyday instruction. Every teacher consciously or otherwise, 
deliberately or not deliberately attempts to provide guidance to their 
students in learning. Sometimes it may be given in a formal way and at. 
other times in an informal manner. The guidance may range from 
suggesting/advising students to be systematic in their studies, to 
planning and implementing individualised instructional strategies. 


5.20 Strategies 


Educational Guidance Strategies to be used by teachers depend upon 
the nature of the problems, and the extent of their effect and the 
purposes of providing for such guidance. These strategies should be 
situation- oriented and student-oriented. The strategies employed must 
help in enabling students to achieve to the best of their abilities in 
scholastic areas. Guidance and counselling strategies can be classified 
into two categories viz., group approach and individual approach. 


5.2.1 Group Approach 


Every student must have the freedom (and be helped) to choose the 


courses of study considering his educational ability, interest, future 
needs etc. The purposes of this type of guidance are 


* to encourage students to utilise their abilities in specific areas 


* to assist students in understanding and appreciating the 


instructional obligations which they are required to complete. 
This may include information regarding the assignments, tests, 


project work they are required to complete as part of the course 
work 
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* to provide information to students regarding further education 
programmes 


* to give general orientation to students regarding the facilities 
and resources available such as library, laboratories, 
workshops, scholarships etc. 


* to provide opportunities for group thinking in regard to 
common problems and experience 


5.2.1.1 Procedures 


Group guidance approach for educational purposes must be organised 
for disseminating educational information of a general nature 10 
students. Care must be exercised in organising group guidance; Group 
guidance may be in the form of group discussion and talks to enable 
students to plan their educational activities. This is possible by giving 
them information about the courses of study, curriculum requirements, 
scheme of evaluation etc., by teachers. 


5.2.1.2 Itis advisable to organise group guidance sessions for students 
who have common problems by identifying students. Poor achievers, 
students whose level of motivation is low, those whose study skills are 
not satisfactory may be provided guidance through a group approach. 
However each of these categories of students must be given appropriate 
guidance. 


The following steps may be followed in organising group guidance 


programme 


ж Determine the areas in which guidance is to be organised. 


* Identify the themes to relate to the areas spelt out 


* Plan appropriate and alternate approaches to involve students 


in the programme 


* Evaluate the strategies and implement the same 


* Spread out the group guidance programme during the year 
ж Involve all the faculty in the programme 


* Evaluate the effectiveness of the programme 


*  Organise follow up 
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The diagram gi 
не given on page 48 presents the ste i i 
organising group guidance пы “= 


,, Dese бе влен group pins рева entem may 
PU ~ 5 т келет group guidance in their own class for the 
БШП и. ue improvement in academic performance. Such 
анти st form an integral part of instruction. In these 
NS не; teachers may have to often focus on the progress of.the 
есені » common problems faced by them and suggestions for 

ming them, common mistakes committed in tests and 


assi, м у И 5 
gnments and suggestions for improving their performance. 


С 56 organisation of group guidance it may be necessary to 

ран am of faculty for planning, implementing and evaluating these 

inest а The team members have to be properly identified with 

ps em, preferably a Head of Department as the coordinator of the 
gramme. The task of the team would be to 

* identify the areas and scope of guidance for students 


e of guidance programmes spread throughout 


* plan a schedul 
the year 


* : : 
decide the strategy such as lecture, conference, seminar, eic. 


appropriate for the spelt out objectives 


* conduct the guidance programmes as per the schedule drawn 
* evaluate the effectiveness of the programmes organised to get 
feedback for purposes of improvement 
* plan and monitor the follow up. 
5.3.0 Induction Programme 
be attributed to 


the area of learning may 
can offer and how it сап do 
sources available in 
workshops, library, 
eant for specific 


em problems of students in 
sn: ens knowledge of what the institution 
the j is calls fora knowledge of the facilities andre 
vis nstitution. These facilities may be laboratories, 
eation, cocurricular, hostel etc. Each of these are m i 
Purposes, work under a set of rules and regulations, have certain 
Expectations from students. It is important to have an understanding of 
€ rules and regulations of the academic administration of the 
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institution. Certain areas under which such information is required 
are—attendance requirements, scholarship and stipend awards 
(conditions for award, criteria and mode) academic and extra curricular 
activities, guidance services rendered by the institution. 


It is not that such information is not provided by institutions. Some 
institutions give these as part of their prospectus which is supplied with 
the application form for admission. Most often students do not go 
through the rules. It is taken as a routine information. Even when the 
same is read, it is read rather casually. Thus, the purpose of giving the 
information in the prospectus gets defeated. The practice that should be 
followed in institutions is to hand over a copy of the rules and 


regulations and get the students committed to these. It is only then that 
they try to adhere to the same. 


Institutional Induction is an activity which is intended to 
‘introduce’ the institution in its totality to the students. It is during such 
an activity that students come to know of the objectives of the 
institution, its development, traditions, resources, faculty etc. This 
activity enables the students to know the environment in which they are 
required to work/study. It lays the foundation for their continuous 
interactions at the institution. It enables them to accept the institution as 
a place where their needs would be met, their aspirations and goals 


fulfilled. Students will be able to see themselves in the context of the 
institutional environment. 


The aim of induction programme are to 


* Assist students to understand the tradition, and distinctions 


achieved by the institution. 


Enable students to know the facilities and resources available 
in the institution. 


Help students to become familiar with the various programmes 


and activities, both curricular and co-curricular organised in 
the institution. 


Help students to understand the administrative set up and rules 
and regulations of the institution. 
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Organisation of Induction Programme 


| The objectives spelt in the above paragraph can be realised if 
induction programmes are efficiently organised. The main intention of 
such programmes should be a mutual understanding involving the 
students, staff and the administration of the institution. The beginning 
of the academic programme would be the most ideal period for the 
organisation of induction programmes. In fact, all the academic 
activities planned by the institute should follow this programme. Care 
should be taken to cover all aspects of the life of students during their 
stay in the institution. It is also advantageous 10 introduce all members 
of the faculty and office of the institution to the students during these 
programmes. A visit to the different departments and laboratories 
including the library will be very useful. A well drawn time table for 
the induction programme goes à long way in its effective 
implementation. It is useful to involve all members of the faculty in the 


organisation of such a programme. 


Hints for Planning Induction 


15 may be borne in mind in planning and conducting 


The following hin 
an induction programme. 
of the programme 


* Spell out clearly the objectives 
for each objective spelt 


* Identify the appropriate content/theme 
out 


* Determine the suitable strategy for achieving the objectives 
spelt out. The strategies may be lecture, discussion, visits to the 


library, laboratories, video presentation etc. 
b activity 
nity for students to meet 


* Identify the faculty for each su 


must provide opportu: 


* The programme 
the institution 


all the faculty of 
induction programme and make the 


* Prepare a time table for 
tart of the programme. A 


same available to all students before the $ 
sample of induction programme is enclosed. 
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5.4.0 Guidance for Special Learners 


Special learners are those who standout as a distinct set from other 
students in a class and therefore require special attention. Educationally 
they deviate from the average students in their academic achievement. 


These learners require special attention by teachers. They do not 
profit much from learning in average group situations. 


Special learners in institutions may be classified as 
* Gifted 
* Creative 


* Slow learners 


* Learners with difficulty for learning. 

Gifted students are those who show consistently remarkable 
performance in educational endeavours. They possess a superior 
intellectual potential and functional ability to achieve academically in 


the top 15 to 20 per cent of the students in the institution, and/or talent 
of a high order. 


Creative students are those who exhibit creativity. Creativity is the 
process of sensing gaps missing elements; forming ideas or hypothesies 
and testing.the same. It is the ability to change one's approach to a 
problem, to cope with ideas that are both relevant and unusual; to go 
beyond the immediate situation to redefine the problem. 


Slow learners are those students who require more time for 
learning than the normal/average students іп a class. Hence, they show 
marked educational deficiency. They learn at a slower rate than others. 


In order to provide guidance to the above category of learners itis 
important to identify them. For these learners, individual guidance will 
have to be arranged. 


Identification of the special learners will have to be carried out 
systematically. It may be based on teachers’ observation, academic 
records and performance in mental ability traits. 
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5.4.1 Guidance for Learners with Learning Difficulties 


The following strategy is suggested for providing guidance to students 
who have learning difficulties. 


The following are the steps for Guidance for overcoming learning 
difficulties. 


* Observe the interaction style of the student in the class, their 
assignment and other records 

Administer specially designed diagnostic test 

Identify the students for guidance purposes 

Analyse the causes for learning difficulties 

Plan alternate approaches for overcoming the difficulties 
Implement the approaches 

* 


Evaluate the approaches 


5.5.0 | Guidance for Under-achievers 


Under-achievers are those students who do not achieve to the extent 
they can. 


The following steps may be followed in guiding such learners. 
* Administer an achievement test to the entire class 
ж Identify the students who need guidance 
* Assist them in resetting goals 
* Plan and implement appropriate strategies for guidance. 
5.6.0 Guidance for Gifted Learners 
The following steps are to be followed in guiding gifted students. 


* Identify the gifted students on the basis of 
- Observation of student characteristics, their interaction style, 
quality of assignments and projects completed 


administering tests of intelligence 
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Select the most appropriate approach for catering to the gifted. The 
approaches are 


-  Segregation of the gifted and arranging classes exclusively for 
them 


- acceleration through which students may be allowed to 
complete the prescribed course of study in a shorter period 
than normally taken by the rest of the students of the class. 


Enrichment programme through prescribing enriched/additional/ 
depth content and suggesting additional books and journals for 
study by students 

- Project and assignments. 


Evaluate cach approach in relation to the constraints and restraints 
for implementing the approach 


Implement the selected approach. 


6 
VOCATIONAL GUIDANCE 


6.1.0 Introduction 


Technician courses are designed to train students to become 
efficient technicians to undertake middle level supervisory and 
managerial work in industries. Students desire to acquire useful 
information about job opportunities available in organised and 
unorganised sectors. They often encounter difficulties in getting such 
information and deciding about taking up the right type of job 
appropriate to the acquired knowledge and skills, resulting in 
frustration. Efforts must be, made by educational institutions in an 
organised manner to make available such information. 


6.1.1 Тһе Concept 


Vocational guidance is the assistance given to students in choosing 
and preparing for a suitable vocation. It is concerned with the selection 
of vocation and preparation for it by students. According to the 
International Labour Organisation, vocational guidance is the 
assistance rendered by an individual to another in the latter's solving of 
problems related to his progress and vocational selection keeping in 
mind the individual's peculiarities or special abilities and their relations 
with his occupational opportunity". 


6.1.2 Objectives 
The following are the objectives of vocational guidance 


ж To assist students to acquire knowledge of the characteristics, 
functions, duty requirements of occupations in which they are 


interested. 
ж To enable students to get relevant information about abilities 


and skills in terms of related qualifications and competencies 
required to take up the identified occuption. 
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*  Toenable students to understand their potentials and interest in 
relation to identified occupation or a group of occupations 
which they may take up. 


To assist students in developing abilities to analyse 
occupational information and make suitable choice by using 
appropriate career information effectively. 


To assist students in getting information about various post- 
educational and training facilities and apprenticeship schemes. 


To enable students to choose the right type of jobs. 


To develop entrepreneurship qualities in students for taking up 
self employment. 


6.2.0 Need 


6.2.1 There has been a phenomenal growth of industries during 
recent times. Rapid industrialisation implies a higher man power 
requirement. While industries both in the public, organised and 
unorganísed sectors are concerned about recruiting the "right type of 
personnel" to carry out a variety of challenging and productive job, 
every student is bothered about getting the right job after successful 
completion of his education. The selection of the right person for the 
right job is a key factor in the technological progress of a country. 


6.2.2 Students desire to earn their livelihood after the successful 
completion of their education. They consciously work towards this, For 
this purpose, they need to get adequate information about the job 
opportunities, job availability in the area of their study. Assistance 
provided in getting such information can be expected to go a long way 
in enabling students to enter the world of work. 


6.2.3  Ithas often been noticed that students after completion of their 
study face many problems in the choice of an appropriate career due to 
inadequate information about career growth and development 
opportunities, suitability of the job to match their interest, aptitude, 
vocational preparation etc. With the limited information available 
through newspapers and employment advertisements, some students 
may be fortunate enough to get a job while others may not. This results 
in frustration in those who do not get some suitable placement. 
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6.2.4 Often itis noticed that a person's performance for a vocation is 
influenced by the aspirations and choice of their parents. This may 
result in an unsatisfactory placement of the student. However it is 
important to note that the vocational choice should be decided more on 
the individual’s ability, interest, aptitude, rather than on parental 
aspirations alone. 


6.2.5 Some individuals are often found to be dissatisfied in the work 
they are doing and are not properly adjusted to the work environment 
leading to frustration, state of stress, diminished productivity etc. It is 
obvious that an unfavourable attitude of any individual is not conducive 
for the work culture in any organisation. Efforts must consciously be 
made by educational institutions to work towards developing a positive 
attitude towards work in their students. If this can be done in the 
institution, it can be expected that there would bea transfer of this in the 
work situation. 


6.2.6 Тһе success or failure of a person in a vocation depends upon, 
among many other factors, satisfaction one derives from the vocation. 
Satisfaction results from working in harmony with one's own 
potentialities, strengths, weaknesses etc. Lack of an awareness of the 
Self with regard to confidence, perception of reality, self-esteem, 
interest, personality etc., often leads to the setting up of unrealistic and 
unachievable goals to work. This in turn may lead to frustration in the 
Work situation. 


guidance programme in the institution 
hese problems. Through this programme 
n about different careers. The world of 


ar to them. Students get all sorts of 
careers in the 


An organised vocational 
may be of great help to meet t 
Students get necessary informatio! 
work remains no more unfamili 
information needed for a particular career or a group of 
vocational guidance programmes. 
courses of study in the institution, 
job prospects, lack of knowledge of job 
wards work, mismatch of interests, 
ome of the factors which contribute 


. Improper selection of 
inadequate information about 
training, unfavourable attitude to 
aspirations to the job obtained are s 
10 vocational problems. 

ffered on the basis of a proper 
f the students in terms of their 
relation to the nature of 


Vocational guidance services o 
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the job can be expected to be of immense assistance to students in the 
choice of their careers. It is known that students have individual 
differences in relation to their vocational choices. The nature of 
vocations are different from one another in terms of the nature of work, 
outputs, growth potentialities etc. Whenever any attempt is made {о 
place a person in a job not suited for him, the result will be disastrous 
both to the individual and the job. 


In deliberately organising vocational guidance programmes, 
teachers must be careful enough to consider data about the students. Тһе 
data may include the training obtained (knowledge and skills acquired), 
level of intelligence, special abilities, interests, aptitude, personal 
health details, personality details, economic status etc. Information 


regarding these and other relevant aspects must be collected objectively 
using suitable methods. 


In the process of vocational guidance the individual is assisted to 
understand his abilities and limitations and accept them. Once he is 
aware of his potentialities, he is helped to make use of the available 
opportunities. For the effectiveness of vocational guidance, the 
Students’ goals, needs and interests аге also taken into account. The 


emotional characteristics of the student also dominate the guidance 
process. 


7 


STRATEGIES FOR VOCATIONAL 
GUIDANCE 


7.10 Introduction 


UE ig oir system of vocational information readily available to 
eem and a set up which encourages students and trains them to find 

ut the available information about careers form the basis for the choice 
E Vocational guidance strategies. Students may face many difficulties 

; the choice of vocation, vocational persuasion and vocational 
adjustment. This often leads to several ills such as students not getting 
d jobs, encountering difficulties in getting on well with the job, 
> ; his implies that students should discover their capabilities. They 
s Tes the information they acquire about their career to their own 
m ilities. A variety of strategies may be us 

Oice of vocation in relation to their interes 
them for the vocation and help them out in vocationa 
Problems, 


ed to prepare students in 
t and aptitude, prepare 
1 adjustment 


72.0 Principles 


Vocational guidance strategies should be based on the following 
Principles: 
ked at as a source of income to people 


* Occupation is to be loo 
of satisfying needs and optimising 


and a major source 
aptitudes, competencies and interests 
tand the total perspective ofa 


* The individual needs to unders 
d to prepare himself 


vocation for which he has decide! 
tion is not confined to а 


* Тһе selection of a particular voca 
involving a 


single, fixed decision buta time extending process, 
series of social and personal factors. 
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* Vocational guidance services should be based on the principle 
of individual differences. 


* Different strategies need to be used to cater to the individual 
vocational needs of students. 


Vocational guidance service must fulfil the vocational needs 
of every student. 


7.3.0 Approaches 


7.3.1 Vocational guidance can be given to an individual as well as to 
a group. When an individual faces any vocational problem like 
selection of a vocation, adjustment in vocation etc., individual guidance 
is given to him. On the other hand, if a similar vocational problem is 
faced by a group, a group guidance programme can be organised. 


7.3.2 Group guidance in vocational area can not only be organised in 
problem cases but also, to Prepare individuals for vocation. Various 
approaches are followed in organising vocational guidance. These 
include, career comer, career talk, career conference, industrial visit, 
simulated interview and vocational counselling. 


7.33 Career corner is а display place for imparting vocational 


information. A talk by a professional" on various aspects of an 
occupation or a group of related occupations is career talk. A panel of 
Speakers invited for discussion On à variety of careers in engineering, 
accountancy, agriculture etc., is а career conference. The purpose of 
visit to industry organised in a vocational guidance programme is to 
enable students to get first hand experience on Practical aspects of jobs. 
In vocational counselling: the assistance is given to the individual to 
understand and solve: his vocational problems. Simulated interview 
Sessions are intended to train Students to acquire the necessary skills for 
facing interview for jobs. 

7.4.0 Career Corner 


7.4.1 Career comer is a dis 


fiers Play centre of different career books, 
pamphlets, 


posters and notices related to career information. 
7.4.) Objectives 


The objectives of a career corner are: 
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* To enable students to get various information about 
occupations from a variety of career literature 


*  Toenable students to analyse their employment opportunities 
by consulting a career index. 


* To enable students to get latest information about various job 
opportunities. 


7.4.3 Phases of Activities 


- Selection of a suitable place for the career corner 
- Collection of career literature 

- Career Index preparation 

- Display of career literature 

- Periodical updating of literature 


7.44 Organisation Details 


A suitable place for setting up a career corner is very essential. The 
place should be such that it is easily approachable by students and that it 
is in a prominent place in the institution. An ideal situation would be to 
have an independent room. The room should have adequate furniture 
Such as display tables, book racks, chairs, display boards. If an 
independent room is not available, a portion of the library may be 
utilised for the purpose. 

areer literature for display must be collected from 
various sources. These display materials may be in the form of career 
information booklets, pamphlets, advertisements in the form of paper 
cuttings, posters, charts, photographs of industries etc. Each of these 
type have specific purposes. The career literature may provide 
information to students about career opportunities, job requirements, 
career growth opportunities, knowledge and skill requirements, job’s 
pay package, work conditions, etc. Different types of career literature 
are available from different sources. Some of the agencies which supply 


such literature are 


1. Controller of Publications, Gov 


Necessary С 


t. of India, New Delhi 110 054. 


2. Director, ба; , 
Central Institute for Research and Training in Employment service, 


New Delhi - 110 012. 
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3. Director, н 
Institute of Vocational Guidance & Selection, Bombay - 1. 


The large number of materials collected must be attractively 
displayed to catch the attention of the students. These are to be arranged 
in a systematic manner. 


All the career literature available in the career corner is to be 
arranged systematically. For this, a group of literature under a particular 
corporation, services, organisation may be placed together. For 
example, all the career literature available in railway services may be 


placed together. Similarly all the career literature available in defence 
services may be placed together. 


Students usually demand easy and quick reference about job 
avenues and opportunities. This can be facilitated through Career Index 
Cards. Career Index Cards are cards which give information about the 
educational qualification, age, experience essential for a job. It also 
contains information about the Salary, promotional chances etc. 
Teachers must prepare these cards by collecting relevant information 
from the industries and store them in a card catalogue. These must be 
arranged in a suitable manner. It is convenient to handle the cards if 
they are of the size 15 cm x 10 ст. А sample card is as follows:- 


QUALIFICATION INDEX CARD No. 03125 
Jamia Millia Islamia 
Jamia Nagar, 
NEW DELHI - 110 025. 


Job Title Technical Assistant 


Department Computer Centre 


Educational Qualification: ^ Essential -Matric or Higher Secondary 
Desirable- Асашаіпілсе of Electronic 
Digital Computer 


Experience Required 1) Atleast eight years experience іп 
the field 


2) Good knowledge of card designing 
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Age Range : 18 years to 35 years 
Wage : Rs. 1400 - 2300 


DA, CCA, HRA, PF, Gratuity, Pension 
and other benefits as per Jamia rules. 


The growth rate of industries is vary fast. The nature of the jobs 
available changes with the growth. With modernisation forming the 
backbone of industries knowledge and skill requirements by the 
industries from job aspirants will not remain the same. Hence, it is 
imperative that the career literature available must be constantly 
updated. Periodical updating of literature and discarding the obsolete 
One must be a continuous process. 
career corner in the 


There is tremendous advantage in having а 
terials for easy 


educational institute. It enables students to get career mà 
and quick reference. 


7.50 Career Talk 


b. Students can get information abou 
: Y from different printed materials, 

Xperienced persons in the field. Career talk 
Providing career information through lectures, seminars, and talks by 
Professionals in the field. The value of books and pamphlets which are 
the principal sources of vocational information increases, if students get 
à chance to interact with professionals who are actually on the job. 


t vocation and career not 
but also directly from 
is one of the methods of 


752 Objectives 


The following are the objectives of career talk. 
- To enable students to get information about careers directly 
from an experienced person in the field à З 

- То enable students to get opportunity 10 clarify their dub 
related to career through direct interaction with experts. 


7. А 
53 Phases of Activities 
- Decide the topic which has got importance E: 
- Prepare a brief note about whatisexpected from the visitor and 
send it to the speaker 
- Choice of suitable themes 


68 Guidance and Counselling : A Manual 


- Selection of the speaker 

- Decision of date and time 

- Preparation of career brief 

- Coordination of the career talk programme 


7.5.4 Organisational Details 


The success of career talk depends upon the care with which the theme 
for the programme is selected. The theme should be one of interaction 
and useful to a majority of students. The theme identified should cover 
all details about job opportunities. It is essential to note that the theme 
must cover a wide range of jobs instead of narrowing the same to any 
one job. Some of the themes for career talk are “Career in Banking 
Services for Technical Diploma holders” “Career in Army Engineering 
Corps”, "Start your own Small Scale Industry”. 


The fact that appropriate speaker should be identified to give the 
career talk needs no overemphasis. The key to the realisation of 
objectives of career talk is the expert chosen for the talk. In choosing a 
person it is necessary to look for the following characteristics 


- Should have worked at different levels 
-  haveathorough knowledge of all details of the job 


be conversant with the latest developments in the industries 
- bea good speaker 


The next important Step is to fix the schedule for the programme. 
One of the usual criteria for deciding the date and time would be the 
convenience of the identified speaker. Further the schedule must be 
Such that most of the students will be able to attend the programme. It 
will be useful to arrange the same during the working hours of the 
Institute rather than after the institutions hours in order to ensure the 
attendance of a maximum number of students. The talk, should be 
considered as an integral Part of the institutions activity to be 


deliberately organised. It may be useful to involve the student's union in 
organising this activity. 


Careful preparation is essential for making the career talk useful to 
students. Both the institution and the identified speaker must make 
adequate preparation for this Programme. In order that the speaker 
makes necessary planning he should be provided information such as 
the background of the institution, discipline of students attending the 
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programme, number of students, their areas of interest, aspirations, total 
time set apart for the session, content expected to be covered etc. The 
institution could prepare a brief note on the talk covering the details of 
time, date, speaker's name, objectives of the programme, content and 
points of discussion. Such a brief be made available to students in 
advance. The speaker may be requested to use audio visual aids for 
presentation. Апу photography, that һе may want to exhibit may be 
collected well in advance and arrangements for their display. It will be 
useful and appropriate if teachers who are in charge of the programme 
тесі the speaker and discuss with him all details of the programme. 


Coordination of the programme is very vital if students should 
derive maximum benefit from it. Some of the tasks of the programme 
may be, left to the members of the Student's Union. These may be 
arranging the lecture hall, receiving the speaker, arranging the display 
materials, distributing, the programme bricf etc. There should be a 
thorough follow up after the programme. The follow up may be in the 
form of visits to industries by a group of students, discussion sessions on 
identified thémes. 


7.6.0 Career Conference 


7.6.1 As the very name suggests it is a conference of a few persons 
from various industries, teachers and students for the purposes of 
discussing the identified themes for vocational guidance. 


7.6.2 Objectives 


- To enable students to get opportunity to collect information 
about different careers of their choice from a panel of experts 

- To enable students get the opportunity to have a direct 
interaction over a group of careers 

- To enable students to get a broader perspective on various 
career opportunities. 


7.6.3 Phase of Activities 


- Identifying the speakers 

-  Finalising the date, venue and time 
- Monitoring the programme 

- Evaluating the programme 

-  Constituting a organising committee 
- Preparing a plan of activities 
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7.6.4 Organisational Details 


In order to facilitate smooth and effective organisation of the career 
conference programme, it is necessary to constitute an organising 
committee in the institution. This committee may consist of the teacher 
counsellor, one teacher from each of the disciplines, chairman of thé 
student’s union and two student representatives. This committee will be 
responsible for planning, conducting, monitoring and evaluating the 
programme. The various tasks of the committee include selection of the 
theme for the conference, (give examples of themes) identifying the 
participants for the conference from the industries to talk on different 
aspects of the theme, fixing the date, time, meeting identified speaker 
and getting their acceptance, extending invitation etc: 


The schedule of the conference activities must be prepared well in 
advance. It is essential to organise a few career conferences and not just 
one. Each conference may focus on a discipline or a group of related 
disciplines. The schedule may be properly spaced out during the 
academic year. For each Programme the plan of activities must be 
prepared. 


7.7.0 Industrial Visit 


Industrial visit helps the student to get first hand information about the 


different aspect of the industry such as the tradition of work culture, 
organisational hierarchy facilities provided etc. 


7.1 Objectives 


- Students get first hand information 


about their future working 
place 


Students get the Opportunity to come in contact with their 
future employers. 


77.2 Phase of Activities 


-  Selectthe industry to be visited 


- Write to the personnel Manager of the industry/firm for fixing 
the date and time 


- Prepare the students for the visit 
- Conduct the visit 


Organise the feedback session after the visit is over. 
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773 Organisational Details 


For industrial visit, the firm or industry may be selected from the nearby 
locality or from a distant place, depending on the purpose of the visit 
and the group which is going to visit. For example, if the’ visit is 
organised for electronics diploma students, there is no justification for 
visiting a fertiliser factory, which is situated very near to the industry. 
On the other hand, the visit to the same fertiliser factory by a group of 
chemical engineering diploma students will be very much uscful. 
Therefore the selection of the industry or firm should be on the basis of 
the needs of the students. 


When the industry or firm is selected, the next step is to write a 
letter to the personnel manager of the industry or firm for ensuring the 
date and time. The letter addressed to the personnel manager must state 
the purpose of the visit and how this visit is going to contribute to the 
growth of the future technicians. Once the communication of permitting 
the visit is received, the teacher counsellor should send the confirmation 


of the visit to the personnel manager. 


Students who are going to visit the industry need some preparation. 
They are instructed to take necessary kits like note book, camera etc. 
The instruction the uniform or dress is also given. Students are also 
asked to follow certain instructions like, they should not touch any 
machine without permission, they should not talk in the shop floor etc. 


During the time of visit, the students are asked to note down the 
pertinent information. The personnel manager of the industry or firm is 
requested to give systematic briefing of jobs from employees' point of 
view. The details of machines and equipment can be heard from the 
foreman of the respective section. 

After the visit is over, the students are asked to submit a report on 
the industrial visit. A discussion session is organised for getting the 
necessary feedback. 


7.8.0  Simulated Interview 


Simulation means artificial creation of the real situation. 
Sometimes it may not be possible to provide a real setting to the 
students for training to face interview. 
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Interview is one of the methods followed by some organisations/ 
industries to recruit the most appropriate persons for various positions. 
The selection of the aspirants to jobs depends on how they perform in 
such interviews particularly if there are a large number of them with 
similar qualifications and experience. In such cases, candidates will be 
short listed based on certain criteria and will then be invited to appear 
foran interview by a staff selection committee. In such cases, one who 
performs well the interview will be selected. It implies that students 
must know how to take an interview. Facing an interview and 
performing well by way of impressing the interviewing committee is an 
art. They should be necessarily trained in this so that they may learn all 
the behavioural requirements therein. 


. The training for facing an interview can be imparted through 
simulated interview sessions 


7.8.1 Objectives 


To enable students to get opportunity to acquire the necessary 
skills of facing an interview 


To enable students to get over complexes like frightening 


behaviour which come in the way of good at the interview 
performance, 


7.8.2 Phases of Activities (Simulated Interview) 


Select the interviewer (s) and the interviewee 


- Brief the interviewer (s) and interviewee about specific roles to 
be played. 


- Organise the simulated interview session 
- Obtain feedback from the candidates. 


7.8.3 Organisational Details 


Interview is a personal meeting between two individuals. The purpose 
of this may be evaluation, counselling, selection etc. In the meeting 
Situation one is the interviewer and the other the interviewees It has 
been found that one interviewer is not sufficient in conducting 
interviews like selection interview and evaluation interview. Therefore 
a panel of interviewers is required to interview the candidate. This panel 
of interviewers form the interview-board and conducts the interview. 


А мым 
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In simulated interview, interview session is organised іп ап 
artificial situation. Here, one or more persons play the role of the 
interviewer. While some other individual plays the role of an 
interviewee. Through simulated interview session, the interviewers try 
to explore the capacity of the interviewee in relation to a particular job. 


As soon as the interviewee presents himself before the interview 
board, the chairman of the board takes the initiative to start the session 
by asking him to take the chair. To develop opening structure, the 
chairman may ask the candidate about his name, qualification etc. He 
then, invites other members of the board to ask questions. 


In the development phase of the interview, the interwers skilfully 
ask probing questions. This explores the capacity of the interviewee 
gradually. When the interviewers feel that the purpose of conducting 
the interview is achieved, the chairman once again takes the initiative to 
close the interview session. This he does by offering thanks to the 
interviewee for his participation. 


If the simulated interview session is effectively organised, students 
get a vivid picture about the real interview situation. 


7.9.0 Vocational Counselling 


In vocational counselling, problems such as selection of vocation, 
preparing for a vocation and progress in vocation are handled. 


7.9.1 Phase of Activities 


Every counselling session has specific objectives. Situational 
development influences every counselling session a lot. The major 
structure of any counselling session depends on the problem of the 
counsellee. However it may follow a general structure of activities, 
Phases are given below:- 


- Fix the time and date for the counselling session 

- Begin the session as per schedule 

- Create a congenial atmosphere through easy communication 
- Assist the counsellee to explore his needs and potentialities 
- Review the world of work with counsellee 

- Assist counsellee to choose relevant occupation 

- Get the feedback from the counsellee 

- Terminate the session slowly 
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7.9.2 Organisational Details 


In vocational counselling, the assistance is given by an individual to 
another to solve the latter's vocational problems. The individual who 
undergoes vocational counselling discovers his potentialities relevant to 
a particular vocation or a group of vocations. Several items of 
information like requirements and conditions of success in a vocation, 
advantages and disadvantages, compensation opportunities. and 
prospects in several lines of work may also form part of the vocational 
counselling. Through vocational counselling the self-awareness of the 
individual who comes for assistance is enhanced. 


The counsellor in vocational counselling, assists the individual 10 
discover and evaluate his personal needs. Once the client realises his 
needs, it is necessary on the part of the counsellor to nurture his needs 
which make him more alert. As a result of the counselling process, à 
sense of personal identity in relation to the world of work grows. The 
counsellor and counsellee, review occupations and works. In this review 
phase of the counselling process, only those Occupations are considered 
which the counsellee feels relevant to him. The counsellee discovers 


himself in the light of his new experience. His self-identity in relation to 
the world of work finds meaning. 


7.10.0 Іп Conclusion 


Experienced leadership is extremely important in a vocational guidance 
programme in institutions. Completeness of organisation, elaborateness 
of equipment, multiplicity of records, and specialization among 
guidance personnel are as important as the spirit in which the services 
are rendered. The spirit is the core of a guidance programme. The spirit 
emerges out of the cooperative effort and the earnestness of purpose that 
motivates the attitudes and behaviour of all those who participate in the 
guidance activity. The vocational guidance team may include 


administrators, teachers, local employment officer, representatives 
from the industry and specialists, 


8 
SOCIAL GUIDANCE 


8.1.0 Students must acquire certain social qualities and experiences 
to live in the society. These include, adjustments in social set up, 
building interpersonal relationship, positive attitude, values, honesty 
and cooperation. Social qualities and experiences are mostly acquired 
through the process of socialization. Students’ likes and dislikes, 
interests, attitudes, values, goals and aspirations are nurtured through 
the process of socialization. If these are not nurtured properly, students 
may fail to achieve social maturity. If their social needs are not properly 
fulfilled, the students become socially maladjusted. 


Social guidance is the assistance given to students to develop a 
variety of social characteristics such as values, life philosophy, 
interpersonal relationship etc. in order to enable thém to adapt 
themselves to their environment and make substantial contributions for 
its growth and prosperity one of the purposes, of education is to train 
students to become efficient members of the society in which they have 


to live. 


Most of the social problems of students can be attributed largely to 
faulty socialization and improper nurturing of social qualities by 
parents, teachers and peers. Many of the opportunities to fulfil social 
needs are generally lacking in homes and educational institutions. 
Qualities such as honesty, cooperation, courage, loyalty, kindliness, 
feeling of identification, etc., do not get proper nourishment, resulting 
in maladjustment of students. Social guidance programme is mainly 
directed to meet all these inadequacies. 


8.2.0 Purpose 


A well organized social guidance prograrime in educational 
institutions can be expected to take care of the following: 
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- Provide assistance to students for social adjustment 
- Help to develop proper attitude towards life and society 
- Assist students in acquiring desirable set of values and 
developing a positive life philosophy 
-  Assiststudents to maintain good, harmonious relationship with 
, members of the family, peers and other members of the society 
of which they are members 


- Assist students to understand their rights and obligations to the 
society 


The following diagram indícates the objectives of the social 
guidance 


Social Adjustment 
Development of 
Attitudes and Values 


Planning for 

the Future 
Maintaining Good 
Health and Habit 
Planning for , 
Leisure Time 


Social Guidance 


Objectives of Social Guidance 
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8.2.1 Three groups of social needs have been identified which аге vital 
for social and emotional well being of the individual. 


1) The need for interpersonal satisfaction 
2) The need for group status 
3) The need for self-development 


8.3.0. Social Needs and Social Life 


Socially motivated students can get along well with themselves and 
with others. Such students generally do not have problems of social . 
adjustment. Students studying in polytechnics nave a variety of social 
needs which are vital for their well being. These include security, 
affection, recognition, support, belongingness, esteem and. social 
acceptance. These can be classified as 


* need for interpersonal relationship 
* need for group status 
* need for self-development 

8.3.1  Interpersonal Relationship 


Students seek love and affection from those individuals who аге 
close to them and who matter much to them. If the needs for love and 
affection as fulfilled, they feel warm dnd socially accepted. This 
increases their internal strength to interact and communicate freely with 
fellow beings. In order to get the much needed love and affection from 
others, students should be capable of maintaining harmonious 
interpersonal relationship. 


8.3.2. Group status 


Students have to develop a system of interpersonal relations in their 
social sphere for purposes of satisfying their social needs. As members 
of a group every student is assured of being accepted by his peers. If he 
is not a member of some group he becomes lonely, loses self- 
confidence and starts to question his own adequacy. It has been proved 
experimentally that when students are cut off from social and. 
perceptual stimulation for a long timé, they experience intellectual 
deterioration, hallucination and impairment of problem-solving 
abilities. 
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8.3.3.  Self-development Need: 


Due to a growing awareness of their potentialities and capacities 
students have a compelling urge to engage in some activities to test and 
use their potentialities. They pursue self-initiated and self-directed 
activities which give them a feeling of personal worth. If the self- 
development needs like achievement, independence, personal 
recognition, adequacy, self-respect are not properly fulfilled social 
problems are likely to occur. 


8.3.4. Social Life 


Students of today are different from those of earlier times due to the 
changes in the society and their exposure to a variety of intellectual 
pursuits. Advancement of technology has brought us together beyond 
space and time. Competition has enormously increased in all fields. Old 
values and beliefs are facing a lot of challenge in the fast changing 
technological era. Polytechnics as a miniature society are not free from 
the impact of the outside world. Social changes and rapid technological 
developments also get reflected in the polytechnic environment. 
Students have to adjust to the social climate of the polytechnic which is 


different from their earlier school climate. This demands a mature 
behaviour on the part of students. 


Students studying in an institution have different cultural 
backgrounds as they come from different family backgrounds and these 
affect the interactions in group situations, In the polytechnics existing 
Social norms exert pressure on students to abide by the norms. Deviatic 
from the norms by any of the group members will mean rejection by the 
group. 

8.4.0. Type of Social Problems 


Social problems can be classified as under 


i) Inferiority complex 
ii) Ессепігісіѕт 

iii) ^ Overdependency 

iv) Asocial behaviour or Delinquency 
v) Deviant sexual behaviour 

vi)  Amoral behaviour 

vii) Social outbursts 
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` 8.4.1. Inferiority Complex 


A student having inferiority complex has a deep seated feeling of 
inferiority which reflects in his curricular and cocurricular activities. He 
is apologetic and tends to annoy people with his whining and self - 
deprecating tactics. He feels nervous and uncomfortable at social 
gatherings and he quickly withdraws from social contacts. Some 
students develop certain types of compensating behaviour. They 
develop a type of forced aggressiveness to cover up their feeling of 
inferiority. 


8.4.2.  Eccentricism 


The eccentric students show their characteristics in mannerisms, 
appearance and habit pattern. They show disregard for what others think 
of them. They are highly prejudiced persons. This category of students 
know that they are different from others. 


8.4.3. Overdependency 


Students who exhibit characteristics of overdependency are 
dominated by fear and insecurity. They lack confidence for undertaking 
any activity and seek protection from others in carrying out the work. 
The overdependent students are mostly emotionally immature. They 
behave like emotionally unstable students. They get relief from their 
tensions through physical expressions such as tremors, stuttering, nail 
biting, ear pulling and other nervour mannerisms. 


8.4.4. Asocial Behaviour 


The behaviour of the asocial group endangers not only their own 
personality but also the welfare of others. Students belonging to this 
category are impulsive, emotionally immature, irresponsible and 


unethical. 
8.4.5. Deviant Sexual Behaviour 


Some students attempt to release their tension through socially 
disapproved forms of sexual gratification. Such as they may pass 
remarks on the members of the opposite sex and get pleasure in teasing. 
In extreme cases they develop the habit of faulty differentiation and 
sexual perversions. 
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8.4.6. Amoral Behaviour 


Students whose behaviour is amoral exhibit traits such as 
dishonesty, stealing, etc. Students having social problems of this 
category do not keep up their promises. They may be restless, jumpy, 
greedy and pessimistic. Such behaviour can be attributed to a lack of 
moral development in them. Development of super ego i.e., morality is 
very important for healthy social adjustment. 


8.4.7. Social Outbursts 


Sometimes, students exhibit social outbursts in the form of strike, 
protest, boycott of classes etc. These are common nowadays, which 
cause lot of disturbances to the activities of the institution. Students at 
this stage are very sensitive due to their social and emotional 

- development. At the same time, due to lack of experience they cannot 
think of the pros and cons of their involvement in such antisocial 
activities. They feel excited in taking part in activities like strike, 
demonstration etc. They let out their tension by shouting, blaming, and 
sometimes by damaging institutional property. 


The following table gives the general manifestations of certain 
behavioural disorders. 


Behaviour Disorders General Manifestations 


Eccentricity 


Individuals are not at all concerned about the 
effect of their overt behaviour on others. 
They lack mannerism and behave in a 
bizzarre way. 


Inferiority complex Individuals think and believe that they are 
inferior to others and feel safe in 
withdrawing from the situation. Feeling of 
inferiority is.a deep rooted psychological 


complex. 

Over dependency Due to lack of emotional maturity 
individuals feel protected through over 
dependency. 


Asocial bahaviour Individuals do not have control over 


(delinquents) emotions such as hosptility, anger and 
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aggression. They do not hesitate to use 
others for fulfilling their motives. 


The sexual deviant Individuals use socially disapproved forms 
to get sexual gratification. 


Amoral Behaviour Individuals are dishonest and do not keep 
promises. They are pessimistic and greedy. 


Outbrust Individuals are excited, use tension relieving 
mechanisms such as shorting, blaming, 
demonstrating etc. 


8.5.0. Causes 


A number of causes could be attributed to social problems of 
adolescents. One common cause for almost all the social problems is 
social environment. It is difficult to identify a set of causes for a 
particular social problem because most of them may be responsible for 
other social problems also. Therefore in the following paragraphs an 
attempt has been made to discuss the general causes of social problems. 


8.5.1 Every student is a member of the society and lives in the social 
milieu. As such, it is to be normally expected that the adolescent is 
adequately adjusted and has no adjustment problems whatsoever. 
However, it ought to be remembered that the adolescent is in the 
process of getting himself into society and this experience of becoming 
independent is a traumatic one. There will be problems due to his 
expectations, roles, influences, etc., and we shall look into a few such 


areas. 


Adolescents have a tendency to always behave like adults in social 
relationship with regard to their attitude and behaviour with the 
opposite sex, speech, dress, religion etc. 


Adults set their own standards of expectancy from adolescents, 
while the adolescents have their own standards. They are interested in 
such activities which give them immediate satisfaction and peers 
acceptance. They are not so much bothered about the after effects of 
their action nor do they care much for adult approval. Thus, this gives 
rise to a clash between social ethos and the adolescent behaviour. 


The adolescents have another tendency to think in terms of very 
fast social reformation. While the philosophy is very much laudable the 
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means by which they would like to accomplish the same hardly gets the 
desired social approval. 


Adolescents are to encounter another very taxing problem of 
having to adhere to or following the adult example.But we find a 
position wherein adults seem to say “Do as I say but not as I do *. This 
would naturally give rise to a number of problems that arise in the life of 
the adolescent as he tries to adjust himself to the social relationship. 


А need extends as a state of tension which leads a person towards 
the activities which will relieve tension. Needs can be of two categories 
--Ргітагу needs such as food, water, cloth, shelter сіс., and secondary 
needs (mostly psychological) such as love, affection, need for success, 
need for freedom, need for recognition etc. The non-realisation of the 
needs leads to frustration. Frustration could be due to several factors— 


Physical, social, economic, personal etc. Frustration is often the cause 
for maladjustment. 


The adolescent questions and the failure to get satisfactory answers 
is often the cause or source for maladjustment. He is faced with such 


problems as how to make and keep friends, acquire handsome 
personality etc, 


An adolescent’s social adjustment is not an exclusive thing but is 
very closely linked with his home and school relationships. It is known 
that an individual who has a normal and well integrated home carries 
wholesomeness of attitude and control of behaviour into many 


associations. Moreover, the cause of an adolescent’s social 
maladjustment can be traced to a home environment, 


Other causes for social maladj 
parental indifference to adolesce 
delinquency etc. 


ustment could be traced to poverty, 
nts, physical and mental disability, 


8.5.2 Lack of congenial environmen 
unsatisfactory bringing Up, repressed desires and growing complexity in 
the environment create conflicts in Students. When they fail to manage 


their conflicts and their coping mechanisms can not reduce or remove 
tension, they become problematic, 


tar nome and in the institutions, 


8.5.3 On the onset of adolescence students become increasingly 
socially conscious. This consciousness brings radical changes towards 
self. They tend to behave in a more mature way. The group to which 
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they belong may expect to act and think according to group norm. This 
also needs change of behaviour on the part of the individual. But from 
childhood to adolescence, students get very short time, i.e. 2 to 3 years 
to change their childish behaviour into a mature one. Parents and 
teachers, most of the time do not realise such difficulties and start 
criticising students for their mistakes. As a result of these criticisms, 
students feel themselves inadequate. 


8.54 There is a fundamental need for the students to belong to a 
group. It may be at home, in school, or in the play ground. Whenever a 
student feels that he is a member of some group, he feels happy and 
secure. On the other hand in this process of belongingness, if some gaps 
are created, students start to feel insecure and that leads to social 
maladjustment. 


Because of feelings of insecurity and at the same time desire for 
group status, students try to conform to the group. As a member of the 
group, he tries to understand group pattern, tries to behave according to 
group norm. He wants social recognition through self-assertion. This 
depends on the approval of the group. But sometimes, social 
discrimination and resistance by other group members come in the way 
of social recognition. The students, in such cases, feel embarrassed and 


» unidentified. 


Environmental 
Complexity 


Broken 
Home 


Manhandling 
by adults 


Feeling of 
Tnadequacy 


Social 
Taboos 


Increasing 
Social 
Consciousness 


Non acceptance 
by Peer Group 


Confusion 
about 

Meaning of 
Life 


Opposite Sex 


CAUSES OF SOCIAL PROBLEMS 
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8.5.5 Мапу students feel that they аге misunderstood Or unfairly 
treated in the family or by their friends. This causes tension in them. 
Strict discipline in the family, excessive parental supervision, too little 
independence lead students to disturbed conditions. They feel that their 
interests are not properly taken care of. Sometimes, sarcastic remarks 
by elders, unwelcome advice, unjust behaviour by superiors create 
conflict and tension in the students, 


8.5.6 During the adolescent years, students desire to freely interact 
with members of the Opposite sex. Social norms, vague fear, social 
Testrictions, shyness etc., impose severe restrictions in a way in this 
regard. This built up tension may often lead them towards socially 
withdrawal.behaviour. At times they may form cliques and work in a 
manner harmful to their welfare and that of others. They may often 


indulge in eveteasing. Thus, they may express their social desire in 
undesirable ways. 


8.5.7 Attitude, Prejudice and Values 


The purpose of social guidance is not only to assist in resolving social 
problems like sociopathic Personality, delinquency, social 
maladjustment etc., but also to help in the development of social 
maturity, healthy habits and desirable attitude and to eradicate 
prejudices and acquire a set of values. Development of desirable 


attitude and acquisition of a set of values is important for the individual 
as well as for the society. 


Early social experience determines the attitude of the adolescents. 
Attitude is “an enduring organisation of motivational, emotional, 
perceptual and cognitive process with Tespect to some aspects of 
individual's work”. Attitude-is also a tendency to act towards the 
environment in an appropriate manner, 


Itis always difficult to deviate from the social norms. The members 
of the group discourage deviation and Tesist change. The groups want 
conformity with existing norms. These group norms guide the 
adolescent in the development of attitude towards that direction. 
Attitudes are learnt through experiences in the group. 


Cultural factors are greatly responsible for the development of 
attitudes among adolescents. Certain Psychological factors like wishes, 


desires, tensions are also equally responsible for the development of 
attitudes among adolescents. 


T 
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Prejudice is a negative attitude. A prejudiced adolescent does not 
want to moderate his opinion even when there are so many reverse 
explanations. He does not want to accept new evidence and refuses to 
take into account the individual differences. 


Ethnic group based on religion, language, social and cultural 
traditions help their group members to acquire prejudices. Their ethnic 
attitudes give birth to social distance. This ethnic attitude motivates the 
group members to show unfavourable feelings to other group members. 
The prejudices emphasise that other group is bad. The prejudiced 
individual in the group give reasons for his prejudice. 


Prejudices also develop because of diverse traditions, customs and 
other modes of life. To a certain extent, when one group has the fear of 
attack from the other group, prejudices are strengthened. The other 
factors like feeling of frustration, cultural repression, complex situation 
also is responsible for the development of prejudice. 


Adolescence is a time when personality becomes increasingly 
differentiated and hierarchically organised. The self concept develops 
through interaction with the environment through a series of self- 
perceptions. Generally all these changes follow the same direction that 
the adolescent already believes about himself. To achieve adequate 
self-direction requires sufficient self-differentiation. This makes it 
possible to realise that an individual himself is the originator of his 
actions with some measures of freedom, choice and control in directing 


his life. 


Adolescent’s sense of identity depends on how the motives are 
being satisfied. Identity is concerned with whom and what one thinks, 
and negotiating the meaning of one’s life. If a set of desirable values are 
acquired in the developmental process in interacting with the society, 
that adds meaning to one’s life. In modern life there appears to be two 
key difficulties in the development of values. One stems from the 
complexity and changes of our environment which makes it difficult to 
acquire and maintain a stable value system. The factors like social 
status, social roles, frame of reference, interpersonal relationships, 
group identifications, which are undergoing continuous changes have 
effect on acquisition of values. The second difficulty stems from the 
courage, required to “be oneself”. This creates the conflict with the 
group, and the individual should earn the capacity to bear the 
responsibility for the consequences of one’s action. An adolescent 
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wants to be self-directing for maintaining the values, but hesitates to 
give up his security for the sake of independence. This creates a value 
conflict within him. He is hesitant to accept blindly the established 
Social values and is critical, of evaluating and searching. 


8.6.0 Strategies 


Institutions as a whole should take some measures for social guidance 
activities. 


8.6.1 The students who join in the polytechnics or colleges have 
already some preconceived ideas about others. They may be prejudiced 
and maj develop negative attitudes about their classmates. The existing 
socio-cultural perspective may also action a barrier in inducing feeling 
of identification among the individuals. 


The important thing that demands first attention in social guidance 
programme is the improvement of polytechnic climate. The success of 
the faculty in achieving objectives in this regard depends on the type of 
climate they are able to create in which social problems of students do 


not lead to mental illness, Teachers have the capability of handling a 
large variety of social problems, 


A variety of Strategies like creating congenial atmosphere 
organising cocurricular activities help in solving social problems. A 
special strategy viz., classroom Meeting model can also be used in 
solving social problems, Sometimes group counselling sessions are 
organised for specific type of social problems such as social 


withdrawal. The details of group counselling have been discussed in 
chapter 3. 


The first thing that demands attention in social guidance 
programme is the improvement of polytechnic climate. The faculty in 
achieving objectives in this Tegard depends on the type of climate they 
are able to create in which students feel Secure enough and they are free 
to present their knowledge and, motivate the students to learn. The socio 
climate of polytechnic is as important as the air which they breathe. The 
head of the institution and the heads of the departments should 
encourage freedom of expression іп Students and faculty as a whole 
Should nourish free interpersonal interaction among the students. 


8.6.2 


Another crucial role of the faculty who are actively involved in 
social g 


uidance activity is inculcating a philosophy of life among 
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students. This is an induction of a system of values which will lead the 
adolescents towards a satisfying life. Once life philosophy takes shape 
in the adolescent's this may guide him throughout life. The 
development of such life philosophy should be in accord with 
democratic ideas. To achieve this objective, classes in human relations, 
moral education may be organised. For moral education classes, 
religious leaders from different religions may be invited so that they can 
preach a common philosophy and various principles of life. Conducting 
group counselling sessions are also helpful for this purpose. 


8.6.3 Students һауе a variety of interest. Provision for different 
cocurricular activities can meet their interests. It should be seen that 
majority of students take part in different cocurricular activities which 
are very much helpful for social development. The cocurricular 
activities may include sports and games both indoor and outdoor, 
drama, debates, seminar, musical activities, visit to places, art and 
sculpture, social services and the like. Generally in the polytechnic 
system, the physical education teacher is responsible for organising 
sports and games activities. But other teachers can help him in 
organising such activities. They can encourage the students in 
participating in sports and games by way of explaining its importance. 
They can see that students аге getting enough opportunities for 
participation. 


For cultural activities the teacher can form a team who will be 
responsible for organising such activities. Students from different 
classes must be represented in the team. The activities of the team can 
be coordinated by a cultural secretary duly elected by the students. The 
team can draw up a schedule of activities in the beginning of the year. 
The team as a whole may take the initiative in searching for talent. 
Various activities under the cultural programmes can be distributed 
among team members. For example, the student responsible for Wall 
Magazine сап assist others in different activities, but for monitoring 
Wall Magazine he is accountable to others. 


A few students may neither be interested in sports and games nor in 
cultural activities. On the other hand they тау like to read books 
outside the scope of their curriculum. There should be provision to 
supply reading materials to them. Books and journals on mental health, 
sex and moral education, adventure, political and social histories should 
be available in the library. 
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8.6.4 Glasser developed a strategy known as classroom Meeting 
Model for solving social problems. The model, if effectively used can 
achieve the following objectives 


-  Toreduce loneliness in the students 
- To promote self identity in students 


It has six phases. These are as follows:- 


Phase One : Establishing a climate of involvement. A sort of 
congenial climate is created where every one is 
inspired to participate. While sharing opinions 
group members should not evaluate or find fault 
with others. 


Phase Two Exposing the problem for discussion. The issue 


ог problem is raised by teacher or students. 
Examples are given. The problem is discussed 
elaborately with the probable consequences. 


Making A Personal Value judgement. The 
purpose of this phase is to have the students make 
à personal value judgement. Considering the 
Social norms, identification of values behind the 
problem is carried out. Then they are asked to 
Choose between behaviours and make a summary 
of the values they feel to be applicable for 


themselves in relation to the behaviour they have 
Screened. 


Phase Three 


Phase Four Identify Alternative Courses of Action. Here the 


Students further specify the behavioural 
alternatives and give consensus on specific ones. 


Phase Five : Make Public Commitment. 


The students are asked to make public 
commitment to carry out the specific behaviour. 


Phase Six : — Behavioural Follow-up. 
After a certain period of time, the teacher asks 


the students to examine the effectiveness of the 


new behaviours. If found ef! fective, he reinforces 
them for future action. 
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The above strategy has moderate structure and the teacher 
behaviour is controlled by three principles. 


- Involvement 

-  Non-evaluative attitude 

- The class as a whole identifies, selects and follows through, 
with alternative courses of action. 


The chief qualities of the classroom teacher as expected in this 
strategy are warm personality and skill in interpersonal and discussion 
techniques. 


8.6.4. Students should develop healthy. interpersonal relationships. 
Several strategies may be used in developing interpersonal relationship. 
One such strategy is sensitivity Training. 


The objective of sensitivity training is for individuals to understand 
(i) how they function in a group situation (ii) how a group functions. It is 
concerned with sensitivity to one's feelings as well as the feelings of 
others. 


Sensitivity training is based on some assumptions. One is that 
individuals should not go back into the past to analyze the effect of 
events on their lives. “Неге and now" provides sufficient experience to 
work on. In sensitivity training a safe environment is provided in which 
feelings can be unmasked and shared. Another assumption of sensitivity 
training is that when feelings are released, or expressed, they can be 
“worked through". When emotions are shared and experienced, they 
tend to become more acceptable and more understood—by the self and 
by others. Change of behaviour often results as a consequence of such 


disclosures. 
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PERSONAL GUIDANCE 


9.1.0. Concept 


Personal guidance is thc assistance given to any individual to solve 
his emotional problems and to assist him to control his emotions. 
Controlled emotion is the most significant characteristic of a mentally 
healthy individual. An individual having control over his emotions 
when threatened with conflicts and frustrations is able to maintain a 
mental balance by working against stress. 


Polytechnic students who are in the adolescent period of their 
growth and development exhibit hightened emotionality. At times they 


lose their control over very trivial matters. They become extremely 
emotional when the situation causes intense feelings. Several factors 
like failure in love, unsatisfactory academic performance, 
maladjustment at home and with peers cause emotional problems. 


Anxiety and frustration in Students also result in emotional tension. 
These may be accompanied by irritability and tendency for emotional 
outbursts. Their hightened emotionality may be due to environmental 
and social factors. Students at this Stage feel the urgency of breaking 
down old habits of thought and action, They are upset during the period 
of adjustment. Once they explore certain coping mechanisms of 
adjustment, the excessive emotionality usually disappears. Students 


greatly need assistance in understanding the various coping 
mechanisms of adjustment. 


9.2.0. Purpose 


A well organised emotional guidance programme in institutions 
may serve the following purposes 


assist students to understand and Tesolve their emotional 
problems 
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- assist students in exploring various mechanisms of adjustment 
- assist students to get control over emotions. 


9.3.0. Emotional Characteristics of Adolescents 


Several emotional patterns of special significance have been 
identified during adolescence. 


9.3.1. Hostility 


When the individual is confronted with a succession of frustrating 
situations, the immediate reaction may be one of anger or hostility. In 
many respects anger and hostility are difficult emotions to deal with. 
Both involve tension which demands discharge. But the conditions of 
civilized living permitonly a few direct outlets. The hostile behaviour is 
expressed through intolerance, aggression, impatience, over excitement 
and the like, which may be observed in adolescents. 


9.3.2. Fear 


Fear is one of the emotions which may be related to material 
objects, social relationships or to self. The thing we fear are actual or 
potential sources of frustration. Specific dangers tend to arouse fear. 
Ordinarily, fear elicits a withdrawal or flight reaction. In the face of 
intense fear, the individual may panic or freeze and become unable to 
function in any organised manner. 


9.3.3. Anxiety 


Many situations give rise to anxiety. Situations causing worry is 
generally accompanied by anxiety. Stress situations inducing anxiety 
are often difficult to cope with. This is because, the nature of the threat 
is usually unclear to the individual. Adolescents quite often express this 


motion. 


9.3.4. Jealousy 


Jealousy is one of the emotions which is social in origin. In its 
extreme form it may take the form of violence. Jealousy and annoyance 
may arise together. The causes of annoyance have a broader canvas than 


jealousy. 
9.3.5 Energy Resources 


The emotional types discussed above generally have adverse 
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effects on the individual. But like biological drives, emotions may 
arouse, sustain and direct activity and as such play an energizing role in 
behaviour. Emotions also тау serve as emergency sources of power. 
For exainple, in stress situations which habitual reaction patterns are not 
adequate, strong emotions make maximum energy resources available 
and thus help the organism for meeting such emergencies. The 
emotions like joy, pleasure delight affection etc., are mostly helpful in 
overcoming the stress situation and thus protect the self from crisis and 


frustration. These emotions also dominate during the adolescence 
period. 


9.4.0 Types of Emotional Problems 


Emotional disequilibrium produces conflict within a individual. 
When emotional conflicts are unresolved, he becomes emotionally 
problematic. Emotional conflict is a painful mental state in which 
opposing and Contrary wishes and thoughts are ranged against each 
other and pull the individual in opposite directions. Conflicts arising out 
of emotions тау vary greatly in their kind and intensity. 


9.4.1 Frustration 


Frustration is a feeling of inadequacy and tension caused by blocking of 
desires or pathways to a goal. This may happen consciously or 


Station of an emotional problem may be 
Observed in such behaviours as fear of mee 


withdrawal, upset in minor 
aggressiveness, criticising of everybody and everything. 


disappointment in 
complicated situation, lack of 
п by peers, and lack of mental 


love, loss of comfort and stability, 
personality traits, loneliness, rejectio 
abilities. 

9.4.2 Anxiety 


Anxiety is frustrated fear. Students Suffering from anxiety exhibit 


feelings of insecurity, lack of self-confidence, fear about their ability to, 
achieve their goals and meet difficulties of life and world. 


A number of causes for emotional problems have been identified. 
These are favouritism by teachers, heavy load of home work, lack of 
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concentration, threat of self due to bias, insult, contradiction, being 
teased, sárcastic comments etc. Emotional insecurity is also one of the 
major causes of anxiety reaction. 


9.4.3 Nervousness 


Nervousness means a large variety of reaction. The nervous 
students are restless, unable to concentrate on studies get upset at the 
slightest defeat or threat. On the surface, such a student may show 
behaviour like biting his nails, playing with his handkerchief or buttons, 
moping the forehead again and again etc. These meaningless activities 
help him to get over from the tension. 


Tt has been observed that students who suffer from nervousness 
have gone through great insecurity in their life time. This feeling of 
insecurity may be due to poverty, neglect, loss of parents, occasional 
threats and dangers. In some cases the students may acquire this 
insecurity from their parents. 


9.4.4. Stress 


"Psychological stress is the state of an organism where the student 
perceives that his well-being (or integrity) is endangered and that he ` 
must devote all of his energies to its protection" (Coffer and Appley 
1964). In Psychological stress the integrity of the organism is involved 
and he cannot find a normal adjustive response. Frustration and anxiety 
produce tension within the individual and prolonged tension causes 
stress. Almost all behaviour manifesting stress are similar to anxiety. 


But in stress their degree of intensity may be more. 


In the ever changing environment every individual must change his 
behaviour to maintain emotional stability. Adjustment to change is a 
conscious process involving reasoning, imagination and learning new 
behaviour. Emotional conflict may arise out of a stressful situation, the 
degree of which depends the individual's personality structure. 
Emotional conflict produces anxiety and tension within the individual 
and when all the coping mechanisms fail to adjust the individual 


undergoes stress. 
9.4.5. Neurosis 


Neurosis is a milder form of mental ailment which generally 
originates from prolonged emotional strain and emotional conflict. It 
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gives a lot of trouble to the individual in the form of anxiety and causes 
a number of adjustment problems, The neurotics are unhappy, anxious, 
inefficient and ineffective. They are over sensitive, lack maturity, self- 


centered and always complain of physical ailments like tiredness, 
indigestion, headaches and sleeplessness. 


Neurotics believe that they are the victims of misfortunes over 


which they don’t have any control, They are highly suggestible‘and 
obstinate. 


Case histories of neurotic students reveal the underlying causes 
such as violent emotional conflicts, distressing emotional experiences, 
loss and disappoir tment in life, violent discord in social relationships or 
some frightening happenings. Unfavourable early training, 
noncongenial environment also cause neuroticism. If the life at home 
and institution are full of tensions, annoyances, fears and anxieties 
Students are likely to develop a neurotic personality. 


9.5.0 Strategies 


Several strategies depending on the nature of the problem and the 
purpose can be used for emotional guidance. Strategies discussed in the 
Chapter *Approaches To Counselling" can be used for resolving 
emotional problems. Two Other strategies viz., co-operative 
counselling, and stress Reduction Model are discussed here. 


9.5.1. Co-operative Counselling 


Cooperative counselling “i 
authority typical of directive co 
listening behaviour typical о 
1978). In co-operative counsell 
followed: 


5 а blend of the direct guidance and 
unselling and the non judgmental, active 
f nondirective lechniques" (Halloran, 
ing the following phases of activities are 


- The data and time of counselling session is fixed by the 
counsellor with the consent of the counsellee. 

The counselling session is to start with self introduction. 

- Тһе counsellor tries to stimulate clients’ thinking by asking 
questions. 


When the counsellee remains silent, the counsellor waits for 
the response. 


The counsellor restates the counsellees feelings and message. 
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The counsellor assists the counsellee to choose appropriate 
coping mechanism 


The counselling traits as per prefixed date and time. The counsellor 
introduces himself with his brief professional expertise. The student 
who comes for help also introduces himself. 


In the bringing of the session the counsellor asks a few questions to 
the counsellee, These questions are asked in а nonthreatening manner. 
The purpose of asking these questions is to stimulate the clients’ 
thinking. These questions are specific and related to counsellees’ 
emotions and attitude. Thus, the client is encouraged to express his 
thoughts. When non-threatening questions work, these stimulate deep 
communication. 


Silence and pause are also customary in cooperative counselling. 
When the counsellee docs not speak for a few seconds, the counsellor 
has to wait, When-the counsellee speaks, the counsellor does not 
interrupt. He again waits for the thought to be completed. 


Sometimes emotional outbursts may result in the process of 
counselling. The counsellor has to keep patient, till the outburst is over. 


In cooperative counselling, the counsellor restates the counscllor’s 
own feelings and message. This is known as mirroring. This process 
enables the counsellee to get an insight into his problem. 


When the counsellee understands his problem then both the 
counsellor and the counsellee start exploring the adjustment strategies, 
The counsellor helps the counsellee to select the appropriate strategy. 


When the counsellee is satisfied with the outcome, the session is 
terminated slowly. The counsellee is assured of further help, when 
needed. Thus, cooperative counselling is very useful to find out the real 
cause of an emotional problem and exploring a suitable strategy to 


overcome the problem. 
9.5.2. Stress Reduction Model 


Emotional conflicts produce anxiety and *stress within the 
individual. Anxiety produces increased blood pressure, rapid pulse rate 
and incrcased blood circulation to the muscles and results in tension on 
those muscles. Other symptoms might be rapid shallow breathing, a 
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strong fast heart beat, and cold sweaty palms. Thus when the individual 
feels anxious, he or she experiences an accompanying sense of threat 
and physical tension. Wolf proposed the model to reduce muscle tension 
by systematically relaxing the primary muscles of the bodies. The 
primary feature of the model is the progressive and systematic 
relaxation of different sets of muscles from head to toe. The technique 
inhibits the psychological reaction to stress by introducing a competing 
response. The physical and mental procedures interact with each other 
and produce gain in energy. 


The following are the phases of activities in stress reduction model. 


- Find out a suitable place for relaxation 

- Sit or lie down comfortably 

- Begin to let your whole body relax 

- Start your relaxing journey throughout your body 

- Notice your breathing in mid way 

- Experience the pleasant relaxed state that you are in 
- Slowly awake. 


No special material or physical support is necessary for this model. 
It is helpful if the environment is a quiet one. A comfortable chair is 
Sufficient for the individual. The individual sits down or lies down 


everything is comfortable and relaxed. Gently, he must focus on feet 
and feel that muscles of that area аге very calm and relaxed. Then 
hips, abdominal wall, lower, 


middle and upper back, and upper and feel that muscles of those areas 
are gradually getting relaxed. 


Atthis point notice how he is breathing. He must imagine each time 
breathing as if he breathes out a little more tension. Now, slowly he 
allows his attention to move to his neck muscles. Set them go and feel 
that they are becoming more and more relaxed. In the same process he 
Shifts his attention Slowly to other upper parts,of the body such as his 
arms, face, forehead. Once he covers his whole body, he should allow 

his attention to travel from the top of his head down through his body. 
Feel that the left over tension is moving away. Then for a few minutes 
he enjoys the pleasant sensation of relaxation. 
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Now slowly he returns to breathing and fecls that cool air presses in 
his nostrils and warm air passes out. He must be a passive obsérver of 
his breathing for few moments and slowly open his eyes. He then 
awakes fully and becomes aware of the room and surroundings. 


The stress reduction model can be practised for physical, mental 
and emotional relaxation and harmony. As a side effect it reduces 
anxiety and tension. 


Personal problems are mostly cmotional in nature and hence 
difficult to deal with. Guiding students and others for solving such 
Problems mostly require the application of psychotherapeutical 
approaches which clinical psychologists and psychiatrists can handle. 
But this does not mean that teachers have no role in personal guidance 
programmes. They have to identify the students who have personal 
problems and show empathy to them. If the problem is scrious in 
Nature, the teacher can refer the same to the clinical psychologists and 


Psychiatrists for further action. 
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SAMPLE CASES 


CASE I: BENJAMIN BHASKAR BECOMES IRREGULAR 


Benjamin Bhaskar is the son of a Tahsildar, Bhaskar's mother is a 
trained graduate and works as a high school assistant. He is an 
intelligent, hardworking student and had scored 76.5 % in the high 
School final examination. 


Bhaskar was admitted to the Diploma in Civil Engineering course 
in the Polytechnic on merit, He joined the hostel of the Polytechnic. 
This was the first time that he was staying away from his parents. He 
was brought up under strict discipline at home. 


The hostelmates used to tease Bhaskar and make fun of him. He 
was very much depressed and even suffered bouts of mental agony. The 
sight of the hostelmates made him nervous. He used to sit alone in the 
class with a hollow look and disturbed mind. Whenever he was called to 
participate in the class for answering questions, he would answer in a 
trembling voice. He would often say “I am terribly afraid". 


Bhaskar, who was a regular student became irregular. He used to 
absent hiraself from classes and was going late also. He went on 
complaining to his teachers that he was not able to concentrate on his 
studies. 


ANALYSIS AND STRATEGY 
1.0. Problem 
1.1. Main: Irregular in attending classes 
1.2. Subsidiary: Not able to concentrate on studies. 
2.0. Data Available 
2.1. Family Background 


* 


* 


* 
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Father and mother well educated 
Father is a Tahsildar and mother is a high school teacher 


Parents are very strict in bringing up children 


2.2.. Benjamin's Background 


23. 


3.0. 


* 


* 


* 


Intelligent and hardworking 
Obtained 76.5 % in the school final examination 


Got admitted to Diploma in Civil Engineering course on 
merit 

Joined the hostel of the Polytechnic (Staying away from the 
parents for the first time) 


. Benjamin's Current Position 


became irregular to almost all classes 

Level of participation in the class declined suddenly 
Responds indifferently when forced and/or encouraged by 
teachers. 

Exhibits: traits of nervousness when asked to interact in the 
class. 


Observations by teachers/Deputy warden 


* 


* 


* 


* 


* 


remains always in a depressed mood 
feels nervous, tense and disturbed 
looks worried and seems to be afraid of hostel m des 


sits in the class in a corner, does not mingle with friends at all 


Talks of a vague fear. 


Probable Causes for the Problem 


ж 


ж 


ж 


afraid of participating in the teaching/learning process 


cannot easily follow the enginecring subjects 


poor adjustment/adaptability in the hostel 
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4.0. Data Needed and Collected 


Type of How Collected Actual Data Obtained 


Data Needed 


Classroom Informaldiscussion 1. 
climate with selected students 


Academic 1.Епріпеегіпр Apti- а) 
potentiality tude test administered 


b) 
Personality Multivariate persona- 1) 
lity test administered 2) 


3) 


Treatment of the students 
and their responses by the 
teacher is satisfactory 


Benjamins’ Classmates 
(Some of them) and 
particularly those living in 
the hostel make fun 
whenever he tries to 
respond in the class and 
tease him about it outside 
the class. 


has aptitude for 
Engineering studies. 


is interested in pursuing 
engineering career 


Lacks self confidence 
is anxiety prone 


has low level of 
adaptability to new 
Situation such as hostel 


5.0. Actual Causes of the Problem 


On analysis of the data available and collected 


emerge: 


the following causes 


1) Benjamin is obsessed with the Possible comments/criticism/ 
fun that are made by peers in the class 


2) He is not able to adjust himself to the hostel life 


3) He lacks self-confidence and shows s 


` neurosis. 


ymptoms of anxiety 
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6.0. Counselling Strategies Used 


*  Simulated social interaction exercises were organised for 10 
days. 

ж Five defective counselling sessions (one each per week) were 
organised. 


7.0. Follow up 


The following follow up has been suggested to the co-ordinator, 
guidance counselling centre: 


*  Acareful watch on the attendance of the boy 


* periodic assessment of the scholastic performance during the 
year. 


* observation of the social interaction pattern of Benjamin in the 
hostel. 


CASE 2: Miss Sudha Fails in Third Attempt also 


19- year-old Miss Sudha was a student of the third year Electronics 
diploma class in MRV Polytechnic. She comes from an orthodox lower 
middle class family. Her parents are traditional in their outlook. She 
was a hard working and sincere student. Her performance in the first 
two years of the diploma class was quite good. She obtained a first class 
in both examinations. She wanted to continue her education and study 


B.E. in Electronics. 


Sudha's parents were looking for a suitable bridegroom for her. 
They were successful too. It was decided to celebrate the marriage 
immediately after the examinations. In the course of settling the 
marriage, the bridegroom and his parents expressed that they were not 
very particular about Sudha continuing her education. All that they 
wanted was that she should be a good housewife. 


Miss Sudha had prepared very well for the examination. She failed 
in the examination to the surprise of everybody including her own self. 
She was ashamed of her own performance and pleaded that the marriage 
be postponed till she successfully completed the examination. This was 
agreed upon. She studied very hard for the subsequent examination, but 
she failed again. She had prepared well. She reported that she forgot 
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everything in the examination hall, once she received the question 
papers. 


Sudha is dejected and has become a lonely person. She has lost 
inierest in everything at home and outside. She looks sickly. 
ANALYSIS AND STRATEGY 
1.0. Problem 


11. Main: Sudha has Failed the Diploma Examination. 


1.2. Subsidiary: Sudha has lost interest in everything.Her mental 
make up is shaken. 


2.0. Data Available 


2.1. Sudha’s current position 


* Family orthodox, lower middle class. 


* Sudha wants to study B.E. in Electronics. 


* Marriage fixed, lo be celebrated after she passes the 
examination. 


Academic performance in 


the 1st and 2nd year examination 
was very good. 


Failed in the final examination in s 


i pite of very good 
preparation. 


* Reports of becoming blank in the examination hall. 


2.2. Observation by Peers and Teachers: 


* Sincere, hardworkin 8, dedicated. 


* Pleasant and very well behaved, 


* Possesses above average intelligence, 
Academically superior. 


Does not have any bad habits. 


Was very keen in Studying B.E. Electronics. This was her 
main goal. 
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* Continued to prepare very well for the examination even 
after the marriage was fixed. 


3.0. Probable Causes 
* Did not take studies very seriously because of the marriage. 
ж Vague fear of discontinuatio.: of studies after marriage. 


4.0. Data Needed and Collected 


Types of Data How Collected Actual Data Colleceted 
Sudha's ambit- Informal talk with 1) Wants to study B.E. 

ions and prep- Sudha and her Electronics 

aration for* parents. at all cost. 

marriage 2) Preparation for examination 
vis-a-vis studies was not hampered because 


of marriage arrangements. 
3) Was very keen in passing 
the final year examination 
before marriage. 
Personality Case interview 1) Vague obsession about 
traits. with Sudha. studies after marriage. 
2) Feels that marriage may 
come in the way of her 
further studies. 


5.0. Actual Causes 


On analysis of the dota available and collected, the following 
causes emerge: 
*  Sudha forgetting the prepared answers in the examination is 
because of the obsession that marriage would put an end to her 
further studies. 


CASE 3: INSTITUTION LEAVING RADHA 


Miss Radha, a student of second year Electronics diploma class in the 
Chellaram Polytechnic was not in the habit of submitting the 
assignments on time. She would not also bring note books and 
laboratory records to the class. However, she was regular in attending 
the classes and was of a ‘quiet going type’. Her performance in the first 
year annual examination and the tests in the second year was neither 
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Spectacular nor very poor. Her general ability indicated that she was 
capable of a far higher achievement than the none-too-satisfactory 4495 
which she had got. 


In spite of repeatedly telling her that it was her duty to bring note 
books to the class and submit the assignments on time, she would not 


comply with these at all. This matter was reported to the Principal of the 
institution by a teacher. 


The Principal summoned Miss Radha's father for a discussion. All 
members of the faculty of the Electronics department were also present 
at the meeting. Each one of them complained to the Principal and Miss 
Radha's father about her non-cooperation with them in the class. They 
never gave any opportunity for her father to Speak. They criticised him 
for not properly taking care of his daughter. The meeting ended with the 


assurance from the father that he would see to the regularity of his 
daughter. 


Miss Radha was very unhappy after this incident. She continued to 
be regular to the class. She Started carrying tales against the teachers. 


She developed hatred towards them. She now had neither respect nor 
admiration for them. She 


ANALYSIS AND STRATEGY 
10 Problem 


11 Main: Miss Radha's Hatred Towards Teachers 
12  Subsidiary:1) Declining Scholastic Performance. 


2) Wants to Leave The Institution. 
20 Data Available 


21  Radha'scurrent position 


* Submits assignments late 


* Does not bring note books and records to the class. 


* Performance in the Ist year examinations was below her 
capability 
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ж [regular submission of assignments reported. 

* Complained to father at a meeting. 

* Started carrying tales about teachers. 
22 Observation by teachers and peers 

* regular at all classes 

* always talks ill of teachers 

* oflate, does not talk to friends either 

* remains lonely 

* talks of leaving the institution and going away 
3.0 Problem Causes 

* Unsympathetic attitude of teachers 


* Personal problems at home 


Types of Data How Collected Actual Data Colleceted 


Family back- Talk with 


Family income not 


ground of friends of sufficient 
Miss Radha Miss Radha 2. Radha works part time for 2 
hours as a sales girl in the 
evenings. 
3. She is the pet of her father. 
Personality Observation and 1. Shows concern for others 
Traits informal and expects others to be 
discussion. concerned about her. 
2. Father fixation 
3. Pleasant but introvert 
4. Cannot stand the criticism of 
her father by anybody. 
Classroom Informal 1. Teachers are normally strict 
climate discussion with about the Submission of 
teachers. assignments 
2. Noncompliance of 


assignments is reported to 
и... Principal and parents are 


invited for discussion about 
the same. 
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3. Teachers always show 
sympathy to students. 


5.0 Actual Causes 
On analysis of the available data obtained, the following causes emerge: 


*  Radha felt offended the way her father was treated when he 
came to the institution. 


*  Circumstances forced her to submit assignments late. 
6.0 Counselling Strategy Used 


Directive counselling sessions were arranged to make Radha realise 
that 


- her teachers were strict for herown good 
- teachers were very much concerned in helping her to improve 
her scholastic work. 


11 
GUIDELINES For SETTING UP A 
GUIDANCE AND COUNSELLING CENTRE 


Need 


11.1.0 Students in the adolescent age group displaying peculiar 
growth and developmental characteristics and having a variety of needs 
in physical, psychological, social, educational, vocational and 
emotional areas form the chief clientele group of polytechnics. Their 
needs will have to be appreciated, identified and catered to in order to 
provide a conducive, peaceful and productive frame of reference for the 
effective functioning of the polytechnics. 


111.1 Polytechnics have made substantial contributions to the 
national development by training and supplying technicians possessing 
adequate levels of knowledge and skill for undertaking supervisory and 
managerial positions in industry and related sectors. In spite of the 
concerted efforts towards training quality technicians through 
institutionalised programmes such as classroom, laboratory/workshop 
practices, сосштісшаг and extra curricular activities a lot more needs to 
be done towards shaping the personality of students, inculcating proper 
attitude, temperament and value in them for channelising their energy 
for productive purposes and moulding their character for harmonising 
their scholastic abilitics with their overall development. 


11.1.2 Polytechnic students who are in the prime of their adolescence 
and displaying peculiar characteristics and behaviour have vast 
potential, immense talent and abundant energy for productive, creative 
and socially relevant endeavours. These are to be properly channelised 
through well-planned, carefully executed and effectively monitored 
programmes and activitics. Ad hoc measures for this purpose often lead 
to several unresolved adjustment and personality problems, the 
solutions to which are necessary to provide a conducive, peaceful and 
productive atmosphere for trouble free functioning of the institute. 
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11.13 .Polytechnics often come across a variety of problems of a 
multidimensional nature from students leading to disruption of the 
institutional activities, damage to the institutional property and 
unsatisfactory inter and intrapersonal relations affecting the personality 
development of the students. Promoting in them traits of cooperation 
and team work, inculcating values, attitudes, temperament, pursuing 
creative hobbies, developing a high degree of discipline, civic sense and 
leadership qualities and broadening their outlook and their vision 
ensure the allround development of students and peaceful atmosphere 
in institutions. Enforcing discipline and regularity in them, paying 
particular attention to the weaker, irregular and trouble-making 
students, guiding for optimal learning and resolving their personal, 
social, emotional adjustment, placement, employment and educational 
problems is the responsibility of the polytechnics. 


114 Ad hoc measures in guiding and counselling the students at 
times of need cannot be expected to yield the desired results. The 
answer to these lies in the establishment of an organised and integrated 
Guidance and Counselling Centre to bring about the all round 
development of the students. The centre can be expected to result in 
helping students to understand themselves, set appropriate and realistic 
goals, develop proper attitude to studies and work, make proper 
adjustment to life in the institution and society. 


11.1.5 Guidance and counselling cannot be completely separated 
from the general life of any institution. It is a joint venture requiring 
close coordination and cooperation between all the faculty of the 
institution. 

11.2.0 Objectives 


The objectives of the Guidance and Counselling Centre to be 

established in polytechnics could be as follows: 

E Provide educational guidance to students 

- To identify special learners such as the creative and gifted 
and cater to their needs and development 

- To identify the *Weak Students', diagnose their learning 
difficulties and organise remedial measures 


- Tomonitor the academic progress of students studying in the 
institution 
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- To enable students to get an insight into their potentialities, 
strengths and weaknesses for learning 

- То assist students in getting information about further 
education and training. 


= Provide vocational guidance 


- To collect .and disseminate information about job 
opportunities to students 

- То assist students to develop ability to analyse occupational 
information and make appropriate occupational choice. 

- То provide information to students about self employment 
opportunities. 


* Provide personal and social guidance and counselling 


- To identify students who have problems of adjustment and 
help them resolve the same 

- To inculcate proper values, habits, attitude, temperament for 
studies and work in studies. 

- To assist in developing interpersonal relationships among 


students. 
- To guide students in using leisure time profitably and 


usefully. 
- To assist students in maintaining sound mental health. 
11.3.0 Tasks 


To achieve the objectives spelt out in 11.2.0, the following tasks 
may have to be undertaken by the Guidance and Counselling Centre. 


11.3.1 Developing Physical facilities 


Identifying and procuring the required tests, tools, 


proformas, registers etc. 
Obtaining necessary resources such as space, furniture, 


consumables 
Deputing the identified staff for special training wherever 


necessary. 
11.3.2 Organising Activities 


Collecting and disseminating information about vocational/ 
Occupational opportunities 
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- Maintaining student data bank. 

- Organising group guidance programmes. 

- Conducting career conference and case conferences 

- Conducting openhouse programmes, guidance week. | 

- Setting up a Career Corner 

- Organise Counselling sessions for resolving personal, 
emotional and social problems of students. 

- Build up case bank of problems, their analysis and strategies 

- Monitoring activities of parent-teachers and alumni | 
associations. | 

- Activity spectrum of the centre is indicated in Appendix-IX. 


11.3.3 Establishing Linkages 


Establishing proper linkages with industries, Psychiatrists, 
employment bureaus, neighbouring institutions, parent- 

teacher associations, alumni association, Technical | 
Teacher's Training Institutes. 


- The nature of linkages is indicated in Appendix-X. | 


11.3.4 Conducting Evaluation 


- Design appropriate proforma for periodical reporting of the 
progress of the centre. 


- Formulation of Evaluation Committees 


- Review and appraisal of the performance of the Guidance 
and Counselling Centre annually. 


- Preparation of reports assessing the impact of the centre on 
the teaching-learning process in the polytechnic and the 
overall development of students. 


11.4.0 Physical Resources for the Centre 
The resources required are classified into two categories: 


i) Equipment in the form of test kits for use in the centre 
ii) Furniture for general purpose and storage. 


11.41 Equipment 


The equipment in the form of test kits, records, proformas are given in 


Appendix-l. These are the minimum essential required for а 
polytechnic. 
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11.4.2 List of Furniture Items 


The essential items of furniture required to make the centre operational 
is given in appendix-II. 


11.4.3 Space and Building 


In- addition to the equipment and furniture items specified the 
guidance centre will require other resources as detailed below and these 
could be provided locally by the institution. 


It would be ideal to have a hall of 20m x 8m for the centre as per 
details in the sketch given in Appendix-III. This may have to be 
provided from the existing floor area in the polytechnic. However, if 
the space of the above dimension is not immediately available a portion 
of the library may be used for display and career corner purposes along 
with the existing rooms of the coordinator. Appropriate partitions may 
be provided in the rooms to be used for counselling and record keeping. 


1144 Consumables 


- Тһе consumables required would be in the form of stationery 
items. Expenditure on these items could be met out of the 
annual budget estimate of the institute. However, a budget 
estimate of Rs. 750/- may be provided. 


11.50 Staff Requirement 
The centre must be managed by devoted, dedicated and sincere 


staff. 
i) Тһе staff structure required for the centre is indicated in the 
Appendix-IV. Care must be exercised in selecting the staff. 
The personnel must include staff from all the major 
departments. For vocational guidance and personal guidance 
purposes the District/State Employment Officer, a doctor, and 
a psychiatrist апау be coopted. The functions of the guidance 
personnel is given in the Appendix-V. 


ii) The coordinator of the centre should preferably be at the Head 
of section level for its effective functioning. 


iii) Тһе personnel should be trained. The details of Technical 
Teachers Training Institute, Madras programmes for training 
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of personnel for guidance services is given in the next section. 
11.6.0 Staff Training for Guidance Services 


Technical Teachers Training Institute, Madras has planned special 
programmes for training teachers to undertake guidance services. 


The training is proposed to be taken up by the TTTI in two stages; 
i) awareness creation, and 


ii) training in the knowledge and skills requirement to work for 
the centre. The emphasis would be on practical training. This 
second stage of training would be either institution based or at 
TTTI. These training programmes will be specially designed 
to 


а) equip the selected teachers with essential knowledge and 
skills through experiential sessions 


b) practical training through simulation activities. 
Some of the areas to be covered during this course are: 


Educational Guidance — Diagnosing learning difficulties — diagnostic 
testing — administering and interpreting scores, remedial measures, 
special learners — identifying and catering activities. Student Records 
— information collection, maintaining records. 


Vocational Guidance — Vocational information and development — 
Organisation of career corners, Guidance week, liaison with 
industries—in campus interviews. 


Personal Guidance — Adjustment mechanism — Mental health — 
Mental disorders — Causes and remedy. 


Organising students' union, extra curricular activities, establishing 
linkages with different agencies, Monitoring and evaluating the 
activities of the centre. 


PRACTICAL TRAINING 


i) Administration and interpretation of scholastic and 
psychological tests 


ii) Counselling sessions 
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iii) Organisation of career talks, career conference, case 
conference, case interview. 


iv) Preparation of student profiles 


The strategy for staff-training is indicated in the diagram in 
Appendix VI. 


11.7.0 Constraints and Operational Problems 


The effectiveness of the centre depends upon several factors indicated 
below other than the physical resources equipment, test kits, and 
consumables. The constraints and operational problems must be 
anticipated and counter measures must be provided. 


- a proper climate in the polytechnic 

- a dedicated and committed faculty 

- Aa forward-looking management 

a general awareness for guidance and counselling activities 
- availability of qualified and trained personnel. 


It is very important to take into account all these constraints and 
take prompt and appropriate action to sustain continued growth of 
activities of the Guidance & Counselling Centre. Every possible 
attempt should be made to see that the services of the centre are 
optimally utilised. The following strategies are recommended. 


* Giving adequate publicity about the facilities and services 
rendered by the centre 


* Providing proper help and guidanceto persons coming forward 


to use the centre 


* Proper display of activities, and objectives of the centre 


minars and meetings to discuss the 


* Organise periodic se | ) 
d invite suggestions for improvement 


services of the centre an 


On the whole, much depends upon the attitude and commitment of all 


those who work in the centre. 


11.8.0 Monitoring and Control 
itoring and control of the activities of the 


ive system of топ : en 
An effective Sy entre is necessary. The monitoring may be 
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done through quarterly and annual reports. The evaluation report must 
take into consideration the objectives and activities of the centre. 
Guidance staff, students and the coordinator must be involved in the 
evaluation. The evaluation must focus on the following: 


* Extent of realisation of the objectives of the centre 


* Actual performance with reference to activities listed 


* Extent of utilisation of the guidance services 


* Problems and difficulties encountered, if any 


* Suggestions for overcoming problems 


* Impact of the centre on the allround development of students 


and the climate of the polytechnic. 


11.9.0 Operational Framework 


In order to achieve the objectives spelt out in 11.2.0, certain activities 
have been suggested in 11.3.0. The systems block diagram for the 
centre is given in Appendix-VII. The different stages of Educational 
Guidance for over-achievers is indicated in the Appendix- VIII, so as to 
provide the necessary organisational framework. In as far as personal 
guidance is concerned, besides helping students to maintain a 
harmonious relationship with all those with whom they will be working, 
the task of the centre is to do referral work to specialists. In fact, the 
psychiatrist attached to the centre could be expected to do this. 


Appendix-V gives the functions and ethics of guidance personnel. 


APPENDIX—I 


List of Equipment for Guidance and Counselling Centre in 


polytechnics. У 
51. Items Quantity 


No. required 
1. Raven's Progressive Matrices Kit 1set with 
25 booklets 

2. General Mental Ability Test 1 set 

3. Study Habits Inventory (Patel’s) 2 sets 

4.  Thurstone Interest Schedule 1 set 

5. Occupational Preference scale 1 set 

6.  Emotionat Maturity Scale 1 set 

7. Passi Test of Creativity 1 set 

8. А comprehensive scale of Entrepreneurship 1 set 

9. Achievement Motivation Tests 1 set 
10. Cassette Tape recorder with built in mike 1 No. 
11. Audio Cassettes C-90 15 Nos. 
12. Master Register 2 Nos. 


APPENDIX—II 
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LIST OF FURNITURE REQUIRED 


1. Coordinator 


2. Store 


Chair 

Table 

Side Rack 
Steel Almirah 


Steel Almirah 
Filing Cabinet 


3. Planning 


Display boards 
Book display rack 
Chairs 

Table (6' x 4) 


5 Nos 
1 № 
1 № 
1 № 


1 № 
1 № 


2 Nos 
1No 

8 Nos 
1 No. 
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АРРЕМИХ— ТУ 


PRINCIPAL 
Coordinator 
HOD 


IE 


4 


Educational. Vocational Personnel 
шее Wing Guidance Win Guidance Wing 
D 


HOD/TA PO 


3 Lecturers one 1. District/State, 1. Warden/ 
from each Department Employment Officer Dy. Warden 
or his Nominee 
(coopted) 2. Student 
Advisor 


3. NCC Officer 


4. Doctor Coopted. 


5. Psychiatrist 


STAFF STRUCTURE FOR G & C CENTRE 
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APPENDIX—V 


FUNCTIONS OF GUIDANCE PERSONNEL 
Principal 


Overall supervision of the centre 

Identify the right persons for the centre 

Provide moral, financial and physical facilities 

Arrange for training of faculty for guidance and counselling 
work 

5. Provide opportunities and encouragement for in-service 
training of faculty 


возе 


Co-ordinator 


1. Coordinate the activities of the different wings of the centre 

2. Liaise with the office and administration for collecting 
information whenever required 

3. Conduct discussion/meetings with students, parents and others, 
wherever necessary. 

4. Refer problem cases to specialists whenever necessary. 

5. Arrange for administering tests, conducting interviews, 
guidance week. 

6. Maintain master register, case study files and other records. 

7. Maintain liaison with state vocational bureau, psychiatrists, 
doctor, industries and others for acting as link between the 


institutional staff and others. 
8. Periodically review the working and impact of the centre. 


Educational Guidance Personnel 


Assist the coordinator in the activities of the centre 

2. Convene periodic meetings of the personnel of the educational 
guidance wing for review of student cases. 

3. Liaise with the faculty for administering test and organising 


remedial programmes ( 4 
Collect the necessary data for identifying special learners. 


- 


г 
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Prepare student profiles 

Collect information regarding further education and training 
Plan and Organise induction programme 

Exchange information and recommendations about problems 
and analysis with other personnel by means of reports and 
meetings 


Vocational Guidance Personnel 


i 


2. 
3 


4. 


RD 
6. 
ds 


Collect information about occupational opportunities from 
newspapers, industries etc. 

Display vocational information on the notice board 

Assist the coordinator in planning and organising career talks, 
career conference 

Identify the themes and participants for career talks, and career 
conferences 

Arrange for incampus interviews 

Organise entrepreneurship programmes 

Collect Vocational information booklets for the career corner 


Personal Guidance Personnel 


1; 


горох 


Assist the coordinator and the other staff in the activities of the 
centre 


Identify problem students by observation 

Conduct case studies and interviews 

Arrange/assist in organising counselling sessions for problem 
studies 

Refer ‘problem students’ to experts for guidance 

Arrange and conduct periodic meetings of the team for review 
Organise group discussions and group counselling sessions 
Monitor the extra curricular activities of students 

Administer, score and interpret psychological and other tests. 


Ethics of Guidance Personnel 


* 
* 


Respect the integrity and promote the welfare of his students. 
The information obtained through counselling se$sions must 
be kept strictly.confidential 

The primary purpose of Psychological testing is to provide 
objective and comparative measures for use in and 
interpretation evaluation of the student 
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Administration of scoring certain tests require special 
competencies. Teachers must recognise the limits of their 
competency in this regard and perform only those functions 
which fall within their training and competence 

Students should be informed about the purpose of testing 
While conducting any experiment, care must be taken to see 
that injurious effects or other effects are not caused to the 
student 

While reporting the data about a counselling case or the 
complete case, particular care must be taken to disguise the 
identity of the subjects 

Teachers must have awareness of their own values and needs. 
Teacher counsellors must have the necessary skills and 
resources for undertaking counselling work 

The counselling relationship must be terminated when 
assistance can’t be given to the student either because of lack 
of competence or personal limitation. 
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APPENDIX—VI 


P 
H Conduct Б 
үс Has awareness heci 
А Courses created in teachers 2 
E 
H 
Selection of Teachers 
of training 
P 
H 
А T 
5 Training programme 
E (Institution based or 
П ТТТІ based) 
Alternate. Training 
Programme 
Have 
teachers acquired 
needed knowledge & 
skills ? 
Р 
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Appendix 
APPENDIX—VII 
RESOURCES 
Training Faculty Trained Staff 
Psychological Tests Psychiatrist Records 
INPUT PROCESS OUTCOME 
„ Student Data Bank » Identification of cases * Enhanced Motivation 
^. Personal Information + Analysis & Diagnosis * Better Academic 


<e Academic Records +. Remedial Strategy - Performance 
+ Implementation à 
„ Psychiatric Referral Increased Employment 
„ Seminars, Meetings. 
Group discussions 
* Case Conference, 
Case study 


„ Information from Parents 
„ Career Information * Better Adjusted Life 
in Society 


' Clinical Information 


Performance Evaluation and 
Appraisal of Guidance & 
Counselling 
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B.G. Barki & B. Mukhopadhyay 1 
This book presents a unique blend of knowledge and skills 


guidance and counselling for students to develop a healthy 


personality, Among its salient features are guidelines for 
organising, implementing and monitoring educational, 
vocational, personal and social activities. It contains pro 
formas, schedules and formats required as resources in 
guidance services. The ‘know how’ and ‘do how’ of 
guidance and counselling are provided to serve as cogni- 
tive inputs. These are given in simple language and 
limited to the essentials only. The theories and principles 
are integrated with each chapter instead of being given 
Separately. There are flow charts and case studies for easy 
understanding by readers of the contents described. 

The Manual contains detailed guidelines for setting up 
guidance and counselling centres/cells in institutions. 

B. G. Barki, who has over 15 years? experience of teaching graduate 
and post-graduate classes, has been a Research Fellow, Lecturer 
іп Education and Assistant Professor of Education. He is at 
Present Professor of Education and Head, Department of Educa- 
tion, Technical Teachers? Training Institute (TT TI), Madras. 
He has developed а three-tier training mechanism for training 
Personnel for guidance and counselling work in various institutions. 
He is a practising leacher-counsellor associated with a number of 


training organisations and institutions. He has published many 
articles and books on pedagogy. 


B. Mukhopadhyay, presently working as Assistant Professor of 
Education at TTTI, Madras, took his М.А. in Psychology from 
Kanpur University and M.Ed. from Visvabharati, Santiniketan. 
He did his M. Phil. ang Ph.D. in Education from the Institute of 
Advanced Studies, Места University. He has 18 years of teaching 
and research experience. He has been a senior Project Fellow 
at the National Council of Educational Research and Training 
(NCERT). Hi; major interest is in the area of Counselling, 
Psychology and Training Psychology. He has published several 
research papers and devised bsychoiogical tests and inventories. 
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